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MEMORANDUM 
To: Keith Andrews, Al rookes, Geoff alsh 
From: Steve Coombs, 
t 
Underwood 
Date: May 1 1990 
Copies: Steve Griffin, Geoff Walsh 
Application for External Funding (Training Agency Development Fund) : Student 
Centred Learning: 
Open Access Communication and Information Technology Workshops, Palace 
Road site, MCC 
We feel that any debate on the relative merits of bids for funding from the Training 
Agency Development Fund may benefit from some clarification of our proposal for 
support for an Open Access Communication and IT Workshop (see attached document). 
The purpose of this memorandum is to relate that proposal to already established 
objectives and priorities as per the "MCC Annual Programme 1991/1992 and Three Year 
Development Plan". 
The college development plan prioritizes the areas listed below (the italicized text is 
quoted directly from the plan). The realization of these priorities would be supported by 
implementing the attached proposals. 
Section 3 Curriculum 
3.1 To make college provision more accessible by means of 
(i) modularisation of courses 
(ii) developing Open Access to resources 
(iii) developing provision to meet the needs of the wider community. 
Objectives (i) and (ii) above would be met, since our bid proposes the modularisation of 
all courses listed as the only way of provision of Open Access to resources within a 
workshop context. 
Objective (iii) above is met by target groups 2 and 3 of the bid, which aims not only to 
support full-time learners, but also those from outside the college. Our proposal also 
envisages the use of resources to provide services for local industry and commerce. We 
see this as a way of generating income and also as a method of marketing the courses on 
offer. 
3.3.1 The College will prepare to provide Open Access in the areas of 
(1) Information Technology 
(iii) Communications 
Both of these objectives are met by the bid. Objective (ii), not referred to above, foresees 
the establishment of a Mathematics workshop. See general comments at the end of this 
memorandum. 
3.4 The College is committed to meeting the needs of the wider community. It will 
therefore: 
(i) investigate opportunities to provide training courses and support facilities for women 
"returners" and the unemployed. 
The bid proposes offering a wide range of courses suitable for such clientele as well as 
for full-time students. Offered within the context of Communication and IT workshops, 
such courses could be tailored to meet individual requirements. For example, the bid 
refers specifically to the negotiation of learning contracts which would provide the 
flexibility of access required by those in full time employment, mums and others who 
would not be able to attend conventionally timetabled courses. 
3.5.2 It is, therefore, imperative that the College prepares for curricula (sic) change and 
is able to respond when details are known. 
To this end, the College will: 
(ii) place an emphasis during 1990191 upon developing Records of Achievement and 
Guidance 
(iii) by developing a modular curriculum and increasing opportunities for open access to 
resources, modify teaching and learning styles. 
The bid emphasizes the need for research into records of achievement and guidance as 
the necessary underpinning of progression through a workshop-based course. 
Clearly, the bid meets the requirements of (iii) as it is wholly concerned with open 
access. 
3.6.1 The College is investigating opportunities in the following areas of new full-time 
course development which may be offered in 1992: 
BiTEC National Diploma in Media Studies 
International Baccalaureate 
These two courses will require access to IT resources. Our bid is designed to maximize 
that access. We would see research into the modularization of, and hence flexible access 
to resources for, the above two new courses as a valuable pilot for similar modification of 
existing full-time courses. The research would probably result in the integration of the 
two levels of each of the above courses, namely National Diploma and National Certificate in the case of B\TEC and Certificate and Diploma levels in the case of the IB. 
General Comments 
i) Integration of initiatives 
The College Development Plan makes it fairly evident that there are a number of 
initiatives which need to be co-ordinated, such as, for example, the development of a 
Maths. Workshop and the workshops detailed in our proposal. There is also the 
Information Technology policy document which clearly has implications for the 
development we propose. The Librarian is concerned to develop resource-based learning. 
Further, the Open Learning Centre staff and ABE already have valuable experience in 
this kind of provision to their target students. 
We recommend that the methods pioneered by the OLC should be made available to all 
students, whatever their mode of attendance, whatever their academic level, and whatever 
their level of motivation. We feel that it would be a mistake to allow present initiatives to 
develop independently of one another and would recommend that any such developments 
be co-ordinated as part of a common college approach. Whether this means that there 
should be an Open Access Manager for the college or whether developments should be 
co-ordinated by a committee is still to be decided, but it does need to be decided soon. 
ii) Implications of Open Access 
It is essential to understand that workshops are not what we have at the moment. There 
are various Open Access areas in the college, such as room 15, room 6a, Lombard House 
1. These are timetabled for various periods during the week, effectively removing Open 
Access. At other periods of the week, they are simply rooms with technology in them. 
There is no support of students who use them, no monitoring of use, no secretarial and 
very little technician support. This results in inefficient use of available resources, 
frustration of students and staff and a total failure to support student learning. 
Workshops must be continually manned (personed) with qualified staff who are familiar 
with the hardware and software available, as well as with the syllabus content of courses 
on offer. Such staff need to be closely involved in the continuing development of 
workshop resources and methods. They also need technician support. 
The bid we have submitted is conditional for its success upon the provision of rooms, 
hardware and staff. We are aware that the funding available will not provide hardware. 
However, the bid needs to be seen as part of more general college policy. If the College 
Development Plan is intended to be a more serious declaration of intent than college 
policy documents normally are, then the bid needs to be tied in with decisions on the use 
of extra monies coming to the college this year and to be related to other bids for funding, 
for example ESG and County Development Fund. If this co-ordinated approach is not 
adopted, it is difficult to see how the objectives of the College Development Plan can be 
realized. 
I' 
APPLICATION FOR EXTERNAL FUNDING 1990/91 
STUDENT CENTRED LEARNING: 
Development title: 
Open Access Communication and Information Technology Workshops, Palace Road 
site, MCC 
Target group: 
1. Full time students, initially from Liberal Studies and Technology Departments, 
with the emphasis in the first year of development on: 
a. basic communication skills (already piloted 89/90 on a very small scale 
by ABE, supported by TVEE funding) 
b. basic study skills 
c. generic IT skills 
d. GCSE Communication 
e. A Level Communication 
f. GCSE IT 
g. B/TEC Computer Studies 
h. BJ EC Engineering 
2. Part time students referred from OLC and also self-referred students both from 
inside and outside (employed and unemployed, women returners etc. ) college 
wishing to acquire any of the following: 
a. communication skills certificates, e. g. CGLUALBSU Certificate in 
Communication Skills (Wordpower), RSA Communication, AEB 
Basic English 
b. C&G 953 in introductory programming (to be converted from BBC 
BASIC to MS-QuickBASIC and Turbo Pascal) 
c. G&G 7261 400: introductory word 
processing and proof reading 
401: database methods 
402: spreadsheet techniques 
800: desktop publishing 
d. RSA Computer Literacy and Information Technology 
e. RSA Case Study leading to GCSE IT 
RSA Comparative Study leading to high level GCSE IT 
All of the above to be provided on a flexible access basis. 
3. It is intended that successful development of the above areas will enable us to offer: 
a. short updating courses for local industry and commerce, e. g. in 
communication skills, DTP, word processing etc. 
b. flexible access for second year YTS trainees (particularly from CCC & 
RBC) in IT, communication skills and media studies 
c. introduction and delivery of B/TEC Media Studies 
d. introduction and servicing of International Baccalaureate 
e. basic skills servicing for all students 
f. provision of media services (DTP, slide, video etc. ) on a profit-making 
basis for local industry and commerce via students' practical work 
it 
Activity for which funding required: 
1. Research into: 
a. methods of diagnosis of student needs 
b. negotiated learning contracts 
c. record-keeping, profiling, assessment and self-assessment including 
computerized methods 
d. teaching and learning methods, including CAL, multimedia and 
hypertext 
e. methods of delivery, including modularizatiion of currently offered 
qualifications 
f. methods of workshop management 
g. assessment and accreditation of prior learning 
2. Development and realization of the above. 
3. Development of software and courseware. 
4. Manning and managing the two workshops. 
Course/Development Team (named persons): 
M. J. Underwood (Liberal Studies), S. Coombs (Technology), S. Griffin (Adult 
Education) 
Funding required, please break down into funding for particular activities or 
types of support required: 
Remission for research development management: 
3 full time staff = 60 hours x 36 weeks x £28.00 = £60,984 
Payment of ABE tutors: 12 hours x 36 weeks x £28.00 = £12,096 
Purchase of books, software and other learning resource consumables = £3,000 
Total = £76,080 
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APPLICATION FOR EXTERNAL FUNDING 1990/91 
STUDENT CENTRED LEARNING: 
Development title: 
Open Access Communication and Information Technology Workshops, 
Palace Road site, MCC 
Target group: 
1. Full time students, initially from Liberal Studies and Technology 
Departments, with the emphasis in the first year of development on: 
a. basic communication skills (already piloted 89/90 on a very 
small scale by ABE, supported by TVEE funding) 
b. basic study skills 
c. generic IT skills 
d. GCSE Communication 
e. A Level Communication 
f. GCSE IT 
g. B/TEC Computer Studies 
h. B/TEC Engineering 
2. Part time students referred from OLC and also self-referred students 
both from inside and outside (employed and unemployed, women 
returners etc. ) college wishing to acquire any of the following: 
a. communication skills certificates, e. g. CGLI/ALBSU Certificate 
In Communication Skills (Wordpower), RSA Communication, 
AEB Basic English 
b. C&G 953 in introductory programming (to be converted from 
BBC BASIC to MS-QuickBASIC and Turbo Pascal) 
c. G&G 7261 400: introductory word 
processing and proof reading 
401: database methods 
402: spreadsheet techniques 
800: desktop publishing 
d. RSA Computer Literacy and Information Technology 
e. RSA Case Study leading to GCSE IT 
RSA Comparative Study leading to high level GCSE IT 
All of the above to be provided on a flexible access basis. 
3. It is Intended that successful development of the above areas will 
enable us to offer: 
a. short updating courses for local Industry and commerce, e. g. 
in communication skills, DTP, word processing etc. b. flexible access for second year YTS trainees (particularly from 
CCC & RBC) in ITS communication skills and media studies 
c. Introduction and delivery of B/TEC Media Studies 
d. introduction and servicing of International Baccalaureate 
e. basic skills servicing for all students 
f. provision of media services (DTP, slide, video etc. ) on a 
profit-making basis for local Industry and commerce via 
students' practical work 
V. - 
Activity for which funding required: 
1. Research into: 
a. methods of diagnosis of student needs 
b. negotiated learning contracts 
c. record-keeping, profiling, assessment and self-assessment 
including computerized methods 
d. teaching and learning methods, Including CAL, multimedia and 
hypertext 
e. methods of delivery, including modularizatiion of currently 
offered qualifications 
f. methods of workshop management 
g. assessment and accreditation of prior learning 
2. Development and realization of the above. 
3. Development of software and courseware. 
4. Manning and managing the two workshops. 
Course/Development Team (named persons): 
M. J. Underwood (Liberal Studies), S. Coombs (Technology), S. Griffin (Adult 
Education) 
Funding required, please break down into funding for particular activities 
or types of support required: 
Remission for research development management: 
3 full time staff = 601 hours x 36 weeks x £28.00 = £60,984 
Payment of ABE tutors: 12 hours x 36 weeks x £28.00 = £12,096 
Purchase of books, software and other learning resource consumables = 
£3,000 
Total = £76,080 
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Memorandum 
To: Mike Reed 
From: Steve Coombs, Mick Underwood 
Copies: Steve Griffin, Geoff Walsh, Keith Andrews, Allan Brooks, Geoff Birkby, 
Linda Simpson 
Date: May 23,1990 
Response to your 'Student Centred Learning' paper 
We are both in broad agreement with your proposals and should be grateful if the 
following points arising therefrom could be tabled for discussion at any meeting of 
interested parties. 
Recommendations: room usage 
a) division of Palace Road Library into workshops 
The Library seems to us to be an excellent resource. Certainly there may be some 
misuse, due to the lack of a Student Common Room, but, by and large, in our own 
experience and judging by the feedback from our students, it works well. 
There would seem to us to be little point in undermining an efficiently functioning 
resource for the sake of others of which we have as yet had no experience. 
b) use of stairwell 
We need to specify what this new area would be used for. At the beginning of this 
year, Geoff Birkby declared his intention of providing a computer resource in that 
area, open access, but primarily for the use of Communication students. Equally, the 
area could be used for video editing if we had a new edit suite. At a pinch, it might be 
possible to use it as a video/photography studio area (since it seems that 7a is doomed 
to be a classroom for ever). It would probably be well suited to audio work of the type 
which would be required if we introduced B/I'EC Media Studies or similar. Without 
any such resources, though, what would the space be used for? 
Certainly we can find uses for it which would not be conditional on the purchase of 
extra hardware, but they need to be balanced against the loss of ready access from the 
Communication area to the College Library. 
c) location of IT workshop in Resources Area 
We consider that the Resources Area is far too small for such a facility. It is evident 
from what H. M. I. have said that we need to be thinking in terms of large numbers of 
workstations, even if we cannot afford them at present. Any IT facility we establish 
under the terms of a workshop policy needs to be readily expandable. We feel that we 
might as well start off in a space of the appropriate size, otherwise we will be obliged 
to relocate later. 
d) new use of old science text store 
This space strikes us as too small for the purpose identified, particularly if 'welfare 
counselling' is intended to include student learning support. 
-1C- 
e) re-organization of Library space 
We would question whether 'much of the purpose of Library space will have been 
removed to the workshops'. One of the major functions of workshops should be to 
increase students' ability to function as independent learners. For some students this 
will mean starting with basic reading and writing skills, most will need study skills 
and more advanced students will be acquiring more sophisticated research and 
information processing skills. The net result of such a process is likely to be increased 
Library use. 
h) location of Maths. workshop 
Which space is 'already identified'? Presumably any such space is considered 
appropriate to the purpose. Why, then, should the workshop be moved to the Library? 
Recommendations: Staff Development 
i) training programme for tutors in the use of databases 
It seems unlikely that this will meet staff training needs. Apart from tutors already 
involved in the Open Learning Centre and ABE, there are some of us who have 
attempted to introduce a measure of Student-Centred Learning, but we are virtually 
all novices. This is partly why we propose in our Development Schedule that a full- 
time Communication lecturer should be seconded to ABE for a term, so that the 
relevant skills can be acquired and 'imported' into the main college. This is partly also 
why we recommend in our proposal for Training Agency funding that there should be 
such a large investment in research and development for the first year. Tutors need 
training in identifying the self-organized learning capabilities of students, negotiation 
of learning contracts, maintaining profiles and records of assessment, the 
modularization of existing syllabuses etc. 
Information Technology 
Information Skills 
You say that 'there has been no mention of teaching/learning information skills'. We 
feel that this is covered by the references to 'Generic I. T. Skills' in the new I. T. policy 
document. We fully concur with your view that these skills will'become even more 
important as students become more responsible for their own learning' and feel that 
this underlines the need for a Learner Support Unit as we suggest in our Development 
Schedule, as well as the need for an I. T. facility very much larger than the present 
Resource Area. 
Loan of hardware 
You refer to the loan of prepared packages from the proposed LRC. As far as I. T. 
skills are concerned we feel also that there should be provision for the loan of 
hardware. Certainly experience has shown that it would be impossible for our present Communication students to complete video-based projects without hardware being loaned out and many would find it advantageous to borrow hardware for their print- 
based work. 
-17- 
We have proposed on numerous occasions that there should be an investigation into 
the possibility of organizing a purchasing consortium in Cornwall. Various students 
and staff have already invested in computers and there are certainly many more, not 
only in F. E., throughout the county who wish to purchase machines. There must - 
surely be some mileage in establishing a leasing or hire purchase deal for staff and 
students to have machines on a more or less permanent basis. At the very least, it 
ought to be possible for us to have a number of portables which could be loaned to 
staff or students for evenings or weekends. At the cheaper end of the scale, we could 
perhaps invest in Amstrad PPCs which are perfectly serviceable for wordprocessing, 
but we would recommend consideration of machines such as the Elonex or Amstrad 
386SX portables which will run Windows software efficiently and are capable of 
functioning on a par with other modern stand-alone or networked computers. 
ý. 
Exhi/' BZ (Zýý) 
Memorandum 
To: Mike Reed 
From: Steve Coombs 
Co ies: Mick Underwood, Derek Field, Allan Brooks 
Date: May 24th, 1990 
Response to your request for 'minimum resourcing' of an Information 
Technology workshop 
a) What is a workshop? 
From my own experience; a workshop is a learning environment allowing flexible learning to occur to the individual student, through means of 
appropriate resourcing. 
b) What is appropriate resourcing? 
Resources must be defined as both physical and human which enable the individual learning process through active involvement. 
c) What is active involvement?. 
From the student perspective a number of pre-requisites are required. 
* Personal motivation. *A negotiated learning portfolio, with defined routes i. e. 
student contract agreement. * Personal skills allowing self organised learning. * Access to appropriate leaming materials. * Access to specific advice i. e. learning through relevant 
conversation 
d) How does the college deliver such a system? 
My advice is to resource any workshop with the following educational design criteria: 
1) A room aesthetically appropriate to individual learning. 
2) Use of flexible partitions, bookcases etc. to zone the learning environment accordingly and allow for future 
change of use. 
-11- 
2 
3) Workshop manager with overall responsibility to deliver 
the learning environment, up-date material resources, 
ensure full-time cover by means of a permanent open- 
access tutor with specialist workshop knowledge (i. e. a 
domain expert) and S. O. L. tutoring skills, at all times. I 
would recommend use of the CSHL systems 7 
management model from Brunel University (see 
enclosure), for this purpose of providing a workshop 
management model. 
e) What is needed? 
The brief presented to myself was as follows: - 
That a part of the library would be given over as a shared workshop for IT and possibly social sciences, with maths and communications downstairs. 
Given these limitations I would like you to bear in mind the memo's already 
sent by Mick and myself over these matters. That apart, I would see the following: 
1) A negotiated area-plan of the format/allocation giving priority to 
matters already raised in this memo so far. 
2) To include a separate office/tutorial room for each specialist workshop 
manager (about 4m x 3m). Such a room is essential for active personal involvement with individual students i. e. remedial counselling, developing SOL skills, negotiating student learning portfolios, records 
of achievement, on-line personal advice and counselling with any 
student enquiry throughout the week, i. e. a private area for personal 
active involvement between the workshop academic tutor and student, 
this may be formally booked or ad-hoc consultation and high level 
enquiry. Also a private area with telephone for the workshop manager 
and other support tutors to negotiate individual access with outside 
enquiries e. g. in IT I spend a lot of time talking to outside members of 
the public wanting access to a short course either daytime or evening 
session, thus individual learning contracts can be flexibly proposed, 
such as a C+G 7261/401 module in database management techniques. Also, the manager needs to be accessible at all times as a contact 
person available within the college, for outside bodies to contact. Hence, every specific workshop should have its own private office 
area for all the above reasons and more. 
_210 
3 
3) To use flexible 6 foot high open-plan partitions to both zone and 
segregate the two workshop areas or more being proposed. Suitable 
study benches and equipment plinths will be required. Also, a 
calculation needs to be made for reasonable personal study space 
required for each individual student, in order to allow working space 
plus room for materials and hardware etc. 
4) For IT, an initial pump prime to purchase new equipment replacing 
out-of date units will be necessary. A software and training. materials budget will need to be negotiated in order to maximise the 
courseware resources available for students to self-study from and 
enable them toward the BTEC PIA project work required. Just as true 
for practical A level and GCSE projects. 
5) An, exact floor plan area negotiated, such that an exact costing 
exercise can be submitted. From this it will be possible to estimate 
what volume of student usage can be capacitated at any given time. 
6) For an IT workshop there would need to be 30 staff hours for the 
workshop manager and his support staff of domain experts and, say, 10 hours for support remedial tutors (learning coaches) according to 
the Brunel University Systems 7 management model. I would need to have a serious meeting to discuss and enable others to elicit these ideas more fully, but generally speaking the systems 7 model is 
content free meaning that it can be universally adopted for any 
workshop learning/training environment. 
fj What next? 
The next stage involves feeding back to me a scale plan of the areas under 
proposal, in order for me to provide a detailed cost-analysis and exact 
proposal towards an infra-structure plan implementing workshops in the library as suggested by yourself. 
g Swings and Roundabouts : Losses & gains of staffing hours from 
formal timetabling to workshop management 
I would propose to act upon the recent HMI recommendation toward 
reducing the volume of formally taught contact time timetabled at present, to 
a situation of re-deploying a proportion of time to the students encouraging 
individual workshop access. This loss of formal hours can then be seen as 
balanced against staffing workshops themselves by properl qualified staff 
i. e. managers and other domain experts (specificaly qualified in the 
workshop subject area skills required) with remedial learning coach tutors 
enabling the weaker dependent learner type students with SOL skills 
required for working in a workshop environment. Thus, staff hours would be 
redeployed partially towards student centred learning in workshop learning 
environments. An example for this would be the BTEC National Diploma 
Computing unit in Communication skills. At the moment 4/5 hours are 
allocated a week on the formal timetable. I would propose 1 hour a week of 
formal timetabling for group seminars and tutorials and the rest given over 
to students to book facilities in workshop areas to complete the BTEC 
activities based assignments. The tutor would be available as a domain 
expert in the workshop and keep records of achievement plus individually 
counsel students as required in order to personally steer them. 
Enc: Systems 7 Management model; C/O CSHL, Brunel University 
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Memorandum 
To: - Allan Brookes, Mike Reed, John Sekula - IT co-ordinator 
CC: - Mick Underwood - Comm's w/shop manager-elect, Steve Griffin O. L. C. 
From: - Steve Coombs - IT w/shop manager-elect 
Date: - Friday 13th! July, 1990 (Last day of term! ) 
LT. & Communications College Resource Centres 
1. PROGRESS REPORT? 
Since Mick and myself sent our last memo/report on workshop needs and resource/staffing 
proposals, we have been forever waiting to have the following points confirmed, indeed clarified: - 
1.1 To have the whole business of our open-access workshop ideas/plans out in the open, i. e. 
transposed from the underworld of whispers, speculation and manoeuvres. ( not dissimilar to that 
of a White House covert operation). This means that a clear declaration of intent ought to have be 
given by now, i. e. which staff are involved and under what conditions, with established goals and 
identified support. 
1.2 With aims, staffing and goals established, one would then identify and establish resourcing and 
infra-structural needs. For an IT workshop these can identified as the following. 
a) Hardware 
b) Software 
c) Courseware 
d) Furniture & Fittings suited to Open-access. 
These all need to be assessed and given an independent budget. To just cater for (a), but forget 
items (b), (c) & (d) is asking for trouble etc. I have been disturbed by the changing goal-posts over 
these issues, for example: one day I'm told that all come out of the same budget and that paying 
for (c) & (d) means less hardware and similar nonsensical arguments along the same lines. I'm 
then told that there is no budget for items (c) & (d), but that myself & Mick can wait until mid- 
October when all the Governors will meet and decide the next round of goodies. Our original 
report and development schedule was pre-conditional on a minimum level of support of all the 
above items. As far as I'm concerned that hasn't changed. I revoke any guarantees on delivering 
modules wider than my own case-load if I don't have the tools to do the job properly. 
wz5_ 
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1.3 Having established resourcing in terms of both 1.2 and relevant human support, then one needs to 
look to the roles and expectations of the workshop manager and his support staff. I. e. what is the 
job of an 1T manager and what support and resources does he/she require to enable the process 
toward success? 
2. General Comments 
2.1 Positive Progress 
It is true to say that Mick & myself have done our best to communicate most of our ideas and 
applied workshop philosophies, towards establishing ground floor plans as to what our Ideal 
compromise would be, given all the usual constraints and limitations imposed upon us. 
I have established extra support from Cornwall County Council in the form of three YTS 
technicians/ secretarial support staff, which will fill an important gap in overall support staff for 
the planned workshop. Their support will be crucial in the day-to-day support and management of 
various student needs. For example, a workshop secretary/booking clerk will organise and 
measure the flow and allocation of available resources to all registered students on an open-access 
basis for both ad-hoc and advanced booked users. 
The role of the manager is somewhat confused as I have been asked to integrate a personal case- 
load equivalent to 15 conventional teaching hours of students into the IT workshop; somehow...... 
I am also expected to compromise the access of these students ( about 50? ) with access for the 
rest of the college (about 1450? ). I've worked out that for all my BTEC units delivered as 
flexible modules etc. I need to convert my teaching into three distinct facets; a booking quota of 4 
one hour slots per week for each of my case-load students; a programme of fixed group 
tutorial/seminars; lastly, a programme of individual tutorials to assess progress etc. 
- 
ZCr 
If the week is divided into 30 one hour slots with 15 available personal work-stations PWS, and 
groups allocated to me of 15 students, then my personal case-load would potentially occupy 50% 
of all available slots. My surrogate workshop manager who also has a case load of an extra 30 
students, potentially taking up 30% more access time; thus leaving 20% of all available slots to 
the other 1000+ students. In reality, student apathy, sickness and other factors could free-up to 
40% or more, slots for non-case load open-access students, but this is a bit limiting. I could reduce 
the access time of IT case-load students from 4 booked hours per week to 2, but I feel their IT 
curriculum couldn't be delivered in such a limited experience. Thus, I have compromised on the 
following set of guidelines so far to date and welcome any new ideas: - 
1) Workshop managers case-load students to be given 4 hours work station booking time per week. 
2) All other non-case load students to be given up to 2 hours weekly booking time (To be reviewed). 
3) Any student to be given open-access ad-hoc use if a workstation is un-booked or the booked user 
fails to turn up within 10 minutes of a booked slot. 
4) All students to be required to bring their own 3.5" disk for backing-up their personal work data files, 
before being issued with a weekly card, stamped for both booked and ad-hoc use at a particular 
PWS. 
5) The responsibility of booking slots will be left to the student, acting through the IT workshop 
booking secretary. This will be done on a tust-come first-serve basis. 
6) Student conduct will be as for normal private study plus the proviso that if games are illegally used 
during working hours or system files interfered with or illegally pirated, then that students' access 
will become void. Harsh, but necessary, as access to such a valuable resource is at a premium for 
all students. 
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2.2 Negative Progress 
Nobody likes to discuss negative issues as they are embarassing and tend to become personal; 
however, the truth need be known, if action is to flow. 
My feelings so far over the whole issue of implementing these workshops is that our original ideas 
and recommendations haven't been taken seriously. For example Mick and I originally proposed 
full remission for one year in order to set up the academic and practical resource infra-structure. 
This was then cut-back to one term i. e. up to Christmas 1990, then this was further cut-back to just 
6 hours remission. Even this remission is not clearly defined. For example Mick believes it is for 
courseware development and I think it is for workshop management duties in general. Which of us 
is right? I don't know because we were never fully de-briefed in the first place. Despite this cut- 
back programme, we were then asked to modify our development schedule to fit these proposed 6 
hours remission. For example, I have declared an interest to try and create 3 or 4 of my C&G 726 
generic IT certificates into stand-alone modules, available off-the shelf, to those students wanting 
those certificates. In order to achieve this; however I have to not only write several books, but 
obtain or write my own training resources for enabling students to use the generic IT applications 
on the IBM in the first place. The answer is I can't do it on my own, I need to buy in courseware 
training resources like those developed by SITU. Incidently, they seconded 5 staff for 2 or 3 years 
full-time in order to write their 20 courseware manuals! None of the available courseware is 
perfect, but it would satisfy the short term need of Septembers' students. In order to tailor-make 
and perfect all the courseware, I reckon it will take a gradual development spanning the next 5 
years, i. e. roughly what it took Mick and myself to establish our BBC courseware; even then, we 
will have had to put in some 5 times the average preparation load that any lecturer might expect to 
make. If you don't believe me, then try developing a quality piece of courseware that integrates 
into an exam module/unit, I can guarantee you will never want to do it again. This means that not 
everything can be delivered at once to the same standard, but would be introduced over a period of 
time (5 years). Thus, developing courseware needs to be carefully considered and targetted in 
terms of man-hours spent; you wouldn't expect a librarian to open a new library in September and 
write all the books to go in it! 
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Thus, where Mick and myself have produced our own original material, and purchased/adapted 
other peoples' courseware, then I feel it is only decent that the college provides the back-up for it, 
in both its production as well as items needed to deliver it to the students on an open-access basis 
i. e. sensible courseware development time (different to running the workshop in general, which 
involves mainly student academic support), with appropriate shelving and manuals/trays to hold 
this material. If I can't display and offer these materials on a proper open-access basis then there 
seems little point in producing them, let alone buying-in other materials from sources such as 
SITU. This is why Mick and myself stated very clearly the need to invest considerable time in the 
creation of our college workshops along with the necessary resources to enable the process. Along 
with this memo is a simple check-list (not exhaustive, indeed, already submitted) of all the items 
that Mick and I felt necessary for initial and immediate inclusion in the workshops. We have 
subsequently been told to prioritise these items into some sort of pecking order, implying that 
many won't be obtained, worse still, that some items are less needed than others, which is of 
course ridiculous as they all intrinsically relate to each other in the delivery of the workshop 
ser'rice. It is clear that funds are tight, but we still don't even know (after 2 months of hesitancy) 
what budget (if any) we are working to, thus, I contend that all the items are of merit and non 
should be dispensed with. It might be possible that a lot of the furniture quoted'can be re-deployed 
from somewhere else in the college, if so, then fine, but we need it all the same. I am sure that if 
given a sum of money I can go around to either the Consortium, MFI or II&Q and get the items as 
cheaply as possible, but I would still try to get everything, as I deem all of it as necessary. 
In conclusion I would recommend that all the interested parties should get together and thrash out 
these problems before lack of communication does any more damage. If you think this memo is 
rather tedious and boring then let me ask the simple question; why was it necessary for me to 
have to write it at all? 
6 
Essential Needs for September 1990 
Hardware: 
As declared to Allan Brookes, but don't forget the laser and ink jet printers and sharers, plus an 
extra 5.25" 1.2Mb floppy drive on two of the machines for data transfer (Assuming a 3.5" drive on 
every machine anyway). Plus back-up cards in each machine for the tape-streamer to re-instate 
corrupted hard disks. I would also like to order the Elonex 386 lap-top plus an extra VGA 
monitor, for use in office and available on loan to staff etc. Remember, also that the original 
specicification was for stand-alone machines with storage of 110Mb, 2Mb of RAM , 
386 SX's 
with colour VGA monitors capable of running all my own CAL tutorials as well as all the 
commercial stuff, such as the Excel tutorial. Whoever buys the items, please check this 
specification with me first, so as to prevent me ending up with a load of machines that don't 
perform as anticipated. (This has happened all too often in this college! ) 
Software: Already declared, but site licence required for Question Mark CAL courseware, for running 
my computerised C&G 726 modular multiple choice tests.. 
Courseware: 
1. Ring folders (with 4 rings) 9 sets of 15 in different colours. 
2. Plastic A4 sheets: 50 boxes 
3. Plastic A4 wallets, but with slots for holding disks 
4. Student copies of SITU courseware as identified 
5.100 A4 sized plastic trays for open access documentation/ student assignments, modules etc. 
6. Stocks of A4 folders/plastic wallets, 3.5" disks etc. available for student purchase in library. 
7. Box each of 3.5" and 5.25" HD disks for staff development (100 of each). 
8.20 x E120 broadcast quality video tapes. 
9.10 x C60 audio cassettes. 
10. Miscellaneous card/paper etc. 
11. Rubber stamps plus weekly booking cards. 
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Furniture & Fittings: Assuming IT workshop built to plan 
1.3 office desks: -1 for booking/reception area, 2 for tutorial room/staff offices. 4 office type chairs 
for use by staff etc. 
2. Ladderex type shelving for storage inside tutorial rooms. Floor to ceiling, 3 lots of 3m widths 
300mm depth. 
3. Ladderex shelving for wall in seminar area, 4m width 300mm depth, store open access manuals/ 
trays. 
4. White board on partition wall between seminar zone and study skills tutorial office. 
5.20 office type chairs for use at personal workstations by students. (Need castors to provide mobility) 
6.15 collapsable lecture chairs ( same as those in classroom off LH2 ), for use in seminar zone. Need 
to have collapsable arm-desk for note taking. More space efficient than tables. 
7.2 filing cabinets and steel cupboard with extra set of shelves. 
8.6 open-plan room dividers 1.5m wide x 1.85m high, capable of both screening plus acting as a 
notice/ display board etc. Will screen seminar zone plus reception area for booking resources etc. 
9. Transfer of telephone extension 208 from LH4 to IT workshop managers office/tutorial room. 
10. Extra lighting to be connected to central ceiling power track for use in seminar zone and tutorial 
rooms/offices. 
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DIAMIK 
LTD DATE : 11 July 1990- 
REF : Q. LET/FMG 
S. Coombs Esq., 
Mid Cornwall College, 
44, Bodmin Road,,, 
St. Austell, 
Cornwall. 
Dear Mr. Coombs, 
QUOTE NO. 11.07.08 
Please find enclosed our quotation for furniture and accessories, as requested. I trust you will find it 
of interest. 
Should you have any queries, or require any further information, please do not hesitate to contact 
me. 
Yours sincerely, 
for DIAMIK LIMITED, 
Pr'ýý 
David Jennings, 
AREA SALES MANAGER 
DIAMIK LTD 
Export House, Donisthorpe Street, 
Leeds. LS10 I PL 
Telephone: 0532 443422 
Fax: 0532 440201 
Registered in England No. 2050627 
INCORPORATING: 
C DIAMIK BUILDING SERVICES   DIAMIK EDUCATION   DIAMIK CONTRACT FURNITURE   DIAMIK OFFICE SYSTEMS DIAMIK INDUSTRIAL 
QUOTATION 
FOR 
MID CORNWALL COLLEGE 
QUOTE NO. 11.07.08 
PRODUCT CODE QTY DESCRIPTION UNIT TOTAL 
COST COST 
OPTION 1 
WTOPC 3000 750 000 10 WORKTOPS 75.00 750.00 
TCEF 0000 750 700 13 PAIRS OF END FRAMES 750D X 700H 39.00 507.00 
SUB TOTAL 1257.00 
VAT 188.55 
TOTAL 1445.55 
-------------------------------------------------------------------------- -------------------------------------------------------------------------- 
OPTION 2 
TABDA 1800 750 700 11 BASIC DESK 1800MM 129.00 1419.00 
TABDA 1500 750 700 4 BASIC DESK 1500MM 119.00 476.00 
PF3DA 0420 560 450 2 3 DRAWER FIXED PEDESTAL 62.00 124.00 
TRP3A 1500 600 000 1 MODESTY PANEL 1500 X 600 26.00 26.00 
SDIA 4 SWIVEL CHAIRS 45.00 180.00 
SUB TOTAL 2225.00 
VAT 333.75 
TOTAL 2558.75 
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DIAMIK 
QUOTATION 
FOR 
MID CORNWALL COLLEGE 
QUOTE NO. 11.07.08($) 
PRODUCT C DE QTY DESCRIPTION UNIT TOTAL 
COST COST 
6 ROOM DIVIDER SCREENS 1500 X 1850 140.00 840.00 
4 SHELVES 3M X 300M (18MM) 36.00 144.00 
UPRIGHT SUPPORTS AND SHELF 
BRACKETS 25.00 25.00 
SUB TOTAL 1009.00 
VAT 151.35 
TOTAL 116025 
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Memorandum 
To: - Allan Brookes 
CC: -Mike Reed, Mick Underwood, Steve Griffin, John Secula 
From: -Steve Coombs (IT W/shop manager, researcher HRD) 
Date: - Sunday 28th. October, 1990 
IT & Communications College Resource Centres 
Progress Report : Autumn 1990 
1. IT Workshop Management 
Since my last progress report given in July this year a lot has happened. Having 
reflected on both the constructive achievements as well as the problems 
encountered so far, I felt it opportune to make a report to date with appropriate 
recommendations and solutions. 
1.1 Hardware & Software 
1.1.1 Achievements 
Since September, the IT hardware has been received and installed in both the 
main IT workshop and communications resource area in the stairwell. The 
software has all been installed and works according to a standard Magic Menus 
user interface allowing easy access to either DOS environment CAL resources or 
the Windows 3 desktop. The main software has been backed-up onto tape- 
cartridge and can thus be re-instated. 
1.1.2 Problems and solutions 
The main problems experienced so far has been a lack of development time 
access to the computers for modifying batch files and other routines. This is due 
partly to only occasional technician support from Lombard House and lack of 
access time around students demand to use the machines. Whilst I have my own 
temporary YTS trainee technician, it is necessary; however, to have a permanent 
and professionally qualified person to at least HNC status when delegating the 
kind of technical back-up tasks that are required in the IT workshop. The other 
problem encountered is a lack of suitable software and site licences for complete 
IT generic provision. Mick and I would like Corel Draw to be available on all 
workstations as well as Word 5 and DbaseIII+. This is because CCC recognises 
Word 5 from a training standard point of view and we have had incompatibility 
problems with Word for Windows. In the area of databases, we have none 
available for every workstation. We recommend use of DbaseIII+ because 
Dbaself+ works and is commonly used by more people at the moment. In 
addition, we have also developed our own IT training module in this area for 
CLAIT, plus have the ILEA developed training module specifically for 
DbaseIII+, but as yet no courseware for Dbase4. (It took them 1 to 2 man years 
alone to develop the ILEA. tutorial alone! ) Superbase4 actually seems good but 
expensive if we are to legally offer it on all our machines. 
-L 36- 
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Another problem we have had is a few bugs with the Epson ink jet printer driver 
when working in Word for Windows, as well as errors in the CAL tutorial that 
comes with it. (We wait for updates) The problem is that much of this software 
is new and needs the bugs to be ironed out as well as enough time for people like 
Mick and myself to learn it ahead of the students. Incidently, Mick and I have no 
time in the week when we can seriously work together and jointly develop our 
skills and strategies toward student assessment as well as related courseware. One 
solution to this problem is to ensure that workshop managers have timetabled 
joint development time, plus an appropriate research and development facility. 
1.2 IT Workshop Management Duties 
1.2.1 Specific Staffing Needs 
I have discovered and learnt the lesson that the jobs/areas of responsibility 
required in running an IT workshop successfully for any college are as follows: 
a) Overall co-ordination and management of staff/physical resources 
b) Organising IT tutorial work for individuals & groups of students, plus 
negotiating learning contracts with both in-house students as well as external 
mature students wishing to follow modules, along with procedures for recording 
individual reviews/assessments. (This I have been doing as part of my action 
research to only certain target groups of students) 
c) Ensuring that an IT manager or surrogate assistant is available for 30 hours a 
week to deal with staff/student enquiries and general consultation. ( Mostly on an 
ad-hoc basis) 
d) Ensuring a fair system of access for most students given limited workstations 
available, plus monitoring of facility usage. 
e) Integrating normal IT coursework students into the facility from around the 
college with their tutor support. 
f) Having secretarial -back-up to word-process documents and help administrate 
workshop, i. e. booking system, take telephone calls for outside enquiries etc. 
g) Need for expert technical assistance at all times. 
h) Need for assistance in courseware development for unique modules required by 
college and un-available elsewhere. 
i) Need for named and responsible IT specialists in each section of every 
department (e. g. motor vehicle, construction, hairdressing etc. ) to jointly develop 
materials suitable for inclusion in IT W/shop environment e. g. BTEC PIA's, 
coursework projects etc. Such tutor developed materials need to be accessed by 
individual students in their own personal set-aside study time, whereby staff can 
be re-deployed to workshop support and specific IT material development. 
j) Need for research time to update knowledge on latest technology, identify and 
train in new software developments as well as visit conferences/exhibitions to 
identify new courseware materials, thus preventing inefficient "re-inventing of 
the wheel" type syndromes. 
k) Need to provide staff development for named IT specialist tutors. 
This year I have found myself trying to attempt 5 jobs almost in parallel, namely: 
i) Manage the workshop, including the timetabling and administration of other part 
time IT staff 
ii) Provide on-stream IT, consultation with staff development and training of both 
3 
iii) Act as a lecturer for my own official load of 15 hours a week plus an un-official 
load of 6 hours a week from the rest of students in college using facility needing 
help not only with courseware materials but own personal strategies applied to 
the use of IT in project work. 
iv) Prepare my own documents for use as IT assignment materials for my own 
student load as well as other part time IT teachers/tutors using the facility, with 
additional pressure to prepare stand-alone open learning modules in IT, for 
which I can only attempt at home due to lack of quiet facilities/time; when often 
I need access to resources at college for reference. 
v) Conduct an action research programme in the IT workshop using certain students 
as target groups towards establishing review and assessment 
procedures/materials, i. e. Action research in the area of Human Resource 
Development applied to practices within the IT workshop learning environment. 
1.2.2 Recommendations for support staff needed to run an IT workshop 
section for MCC 
The problems I have encountered are logistics based on a lack of support time to 
achieve all the above in concert. Whilst I have worked harder this term than at 
any time in my 8 years at MCC, I cannot achieve all the above goals without 
recognition and action toward extra support staffing. This is not extravagant as 
other colleges such as Barnstaple have an IT W/shop manager (II'WM) at senior 
lecturer grade with no teaching load as such, with support staff to enable areas of 
technical assistance and courseware development for students. 
2. Key Recommendations: 
I would therefore recommend the following support be considered: 
A full time lecturer in IT to support workshop manager in areas such as 
IT tutorial work and surrogate management duties, including IT staff 
development/consultancy. 
A full time reader in IT to help the ITWM research and develop/trial 
professional courseware modules with a view to publication. 
'ý Full time technician and secretarial assistance to work in the above team. 
Whilst the college may find it hard to accept the cost of the above section, it 
needs to recognise the fact that managers can only work in teams with delegated 
responsibilities. I feel that perhaps the role of an IT workshop manager is not 
fully understood and as such is not taken seriously. The reason why IT is so 
under-developed in our college is because we have not invested in the kind of 
personnel infra-structure as stated above; thus, a few hours externally awarded 
remission here and there has led to the piece-meal and fragmented developments 
of the past and to the present date. The tasks in the area of IT are so vast that it is 
not possible to achieve them unless a team of specialist and dedicated people are 
delegated with a full time responsibility to do so. Success, I fear, is subject to this 
level of commitment and identification of needs. Whilst I can plod-on in my own 
limited way (as always), I will not be able to serve the wider interests of IT in the 
college unless I can share and delegate some of the tasks and responsibilities in 
running an IT workshop amongst a team specifically working in this section. 
You will note that my above staffing model for success is not far off that from 
what exists at the Open-Learning Centre, but with modifications to allow for the 
unique R&D of IT courseware development. 
Finally, I would recommend that all interested parties named in this memo meet 
to discuss the above and its immediate implications and future strategies to be 
employed. 
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MEMORANDUM 
To: M. Reed, G. Walsh, Allan Brookes From: Steve Coombs 
C. C.: M. Underwood, Steve Griffin, John Secula 
Date: 4th. December, 1990 Ref: ITWSM1 
Interim Report : I. T. Workshop Learning Materials 
1. Progress Report: Overview of what an IT workshop encompasses 
I have received a photocopy of the workshops project brief from my last team meeting held 
Wednesday 28th. November 1990. It outlines IT course development areas such as RSA and City & 
Guilds 7261. It is still not clear whether my remission was for courseware development or for 
running the IT workshop or both. Whichever, there has been a serious miscalculation as to the kind of 
staffing support required to run all the roles of an IT workshop. This apart, the workshop has been 
set-up and is regularly frequented throughout the week by 5 target groups of students. Most of my 
energy and that of my part-time colleagues goes into maintaining that reality according to the nature 
of a multi-active IT workshop used by a wide variety of people for an equally wide variety of 
purposes. Like any small business experiencing success, rapid demand for services has exhausted the 
staffing concerned. Unfortunately the demand is not just for physical support resources but human 
support in the role of technician for technical problems and IT tutor support/consultation. IT tutors 
are required for a wide variety of reasons, mostly for personal learning conversations with students to 
discuss strategies of how to best employ our generic open-ended IT applications for individual 
project work, or psychological re-assurance that the student is using the learning packages correctly, 
both CAL and written tutorials. This fact means that unless we acquisition the correct human 
resource supportfacilities, written and computerised learning resources will be largely Irrelevant and 
mis-managed by a majority of student targets attending the IT work-shop. Even the small percentage 
of those students that possess Self Organised Learning (SOL) skills, still need IT consultancy with 
IT technician and tutor support services. This is because of the high-level of personal skills required 
to employ all the various applications of IT to best use, whether for discreet IT exam modules or 
BTEC projects requiring such generic skills. A bit of training here and there never provides a perfect 
solution, it merely scratches the surface and leads to bigger and better questions from those students 
desperate to go further. Thus, a human in fra-structure of various support mechanisms are genuinely 
required (see recommendations ). This is not some idle request or fantasy on my behalf, you only 
need to go to other colleges and compare like with like e. g. Barnstaple. Also, the IT policy for our 
college, researched by DES Honey, assumed the staffing support models as recommended by FEU IT 
projects. My feelings can be summed up by the fact that if we are trying to play IT workshops by the 
rule book e. g. proper acquisition of physical IT resources, adhering to copyright on software site 
licences etc., it would appear somewhat hypocritical to turn a blind eye to the somewhat dubious 
staffing model that is supposed to support this above-board service. Thanks to bodging timetables by 
myself and other part-time IT tutors, with support from free YTS trainees, a semblance of how an IT 
workshop might run and be managed has at least materialised in the college. The problem is that its 
expanded role to a wider college audience cannot take place under the present sta. fang constraints 
coupled with a lack of both more PCs and the essential support services required to maintain this 
service for the range of student target groups concerned. I feel that it is essential to recognise the 
tutorial support required by each flexible learner if he/she is to access the right resources through an 
individual personal negotiated learning contract. So far this term I have seen and experienced what 
the future may hold. I have flexibly enrolled about 9 mature students and tutored each with a personal 
learning contract, negotiating a personal range of modules and experiences appropriate to each 
individual set of needs. My action research programmed has helped to discipline me into doing this 
properly and effectively. Whilst I don't want to turn customers away, I have offered flexible students 
tutorial sessions from myself on Wednesday mornings with booked access on the PCs whenever they 
like. In doing this I have enrolled about 9 students as mentioned; however; I could have enrolled 
many more if I or my IT colleagues had been available as a support tutor for more times in the week. 
When negotiating with adults, all of them wanted on-stream personal support, both programmed as 
well as ad-hoc tutorials. Thus, I feet it would be sensible forward planning to target a number of IT 
tutorial sessions across the week in addition to any IT workshop manager floor duties. 
Progress on Development of Student Courseware Modules 
So far, the CLAIT booklets have been produced (By Mick, this was started on last year) and I have 
a set of miscellaneous documents to produce a student coursebook for the RSA case study. Both of 
these RSA modules constitute a minimum GCSE IT equivalent award under the RSA/SEG scheme 
see leaflet). The structure and design philosophy for producing the C+G 7261 student booklets has 
been done (see attached). All that is needed now is time to DTP the information (This will have to 
be done at home when time permits as there is no on-stream prodessional DTP secretarial service 
available ). I will try to produce these booklets somehow during 1991, with the intention to use them 
from September 1991, whereupon I hope I can negotiate my timetable to reflect the tutorial case-load 
support required to enable flexible access TT students. Without this there is no point in producing the 
physical resources as someone has to take responsibility for personal tutorial and examination 
support/ review and assessment. (What happens if 200 students turn up across the year? ) 
2. IT Resources Generally 
I have had a request from Mike to disseminate the current IT learning resource'holdings' in the IT 
workshop area. 
These appear to break-down as follows: - 
2.1 CAL packages 
These are learning packages held inside the computer itself: e. g. PC tutor series, Learndos, Question 
Mark tutor/student files courseware including. test files for C+G 7261 modules. 
2.2 User Manuals & Other Commercial Guides 
These are supplied by the software house and include books for Windows 3.0, Excel, Word for 
Windows, Pagemaker and Corel Draw. These have been registered/acknowledged by the library for 
general access inside the IT workshop area. Other books such as Abacus MSDOS & Excel for 
beginners, Desk Top Publishing by Design, Running Windows etc. have been formally acquisitioned 
but registered for reference only. These are all on loan and stored on shelving inside the IT workshop. 
We have also produced 3 IT workshop tutorials so far. One is for Dbaselll, copyright from ILEA, 
another is the Aldus Pagemaker version 3 tutorial and the last is a student booklet for introduction 
and personal research of IT hardware and generic IT applications. Section 1 outlines areas for further 
work including more booklets for DTP as well as word for windows and generic IT information for 
GCSE and BTEC modules/ units.. 
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2.3 Courseware 
This covers materials that can be used by students following a particular unit of study. Section 1 
outlines units modules being undertaken, i. e. RSA's leading to GCSE and C+G7261 modules. The 
drawback here is that it has so far been impossible to develop this unique work at college and relies 
on people like Mick and myself to do it for homework ( Hard forme as I'm pre-occupied with a post- 
grad. degree and have a family! ) ne main problem is that running an IT workshop is not a passive 
duty, one is constantly badgered with students personal problems as well as technical queries. Whilst 
the petty technical queries could be mostly overcome with 100% technician support, an IT floor 
manager is also required at all times in parallel to a technician to deal with ad-hoc student problems 
involving interpretation and personal adaptation of courseware e. g. BTEC project work, C+G 7261 
module queries etc. Thus, the problem of what is involved in general duties of IT workshop 
management tutorial floor duties is complex to communicate to others that have had no personal 
experience of this novel role as a renaissance facilitator, but the effect is 100% personal 
involvement with merely running the workshop and dealing with an infinite flood of queries, thus 
allowing no sign{J1cant periods of personal time & space towards unique material preparation. This 
is why things like authoring modules tend to get bogged down as far as I'm concerned. It is 
impossible to cut oneself off from staff and student contact because of the nature of IT and the 
purposes behind initiating userfriendly environment created; however; if more staff time and 
support could be provided I believe the service could be run more efficiently and effectively, see 
recommendations section and my last report sent to Allan Brookes. Thus, courseware needs to be 
considered from several points of view. Am I re-inventing the wheel i. e. has it been produced 
elsewhere and can I buy it in? Do I need to produce my own? How difficult will this be and when 
will it need replacing/updating, have I enough time and resources to do this effectively? Will there be 
support services such as wordprocessing and DTP available i. e. secretarial services? Once the 
courseware has been developed will it be used and if so how and by which target groups? Is there a 
management policy i. e. recognition of tutor support for each learner? 
Answers to these questions imply an appropriate CPA ( critical Path Analysis) policy has been 
devised towards the examination course, i. e. flexible support management for both tutorial 
monitoring of courseware modules as well as student review/ assessment and moderation of work. 
2.4 IT Human Resources 
These are at present as follows: 
IT workshop manager: Steve Coombs 
I have integrated 15 sessions i. e. 14.5hours of traditional teaching IT units into competitive open- 
access booking of PCs in workshop and scheduled plus ad-hoc group tutorials in adjoining facilities. 
I have 6 hours remission of which my remaining time at college is devoted to helping other tutors and 
students ( without which the admin. of the centre would collapse as well as ignorance ruling due to 
lack of staff development for my part time IT support tutors. ). I have Thursdays off which I spend 
researching books and ideas toward running IT workshops. This is for both College and my degree 
which is an Action Research project based upon my involvement in the IT workshop, i. e. creating 
resources toward an overall learning environment. Once every three weeks or so I arrange to visit my 
supervisers at Brunel to disseminate and negotiate my ideas and findings, tuning-in to appropriate 
areas. 
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ITlutor: John Perry 
John Perry is a part time tutor spending 10.5 hours total in the workshop. Of these, 7.5 hours are with 
groups integrated into the workshop on a competitive basis with 3 hours awarded as a straight - 
surrogate IT workshop manager i. e. acting as a general floor manager to all-comers on an ad-hoc 
open access basis. This ensures at least continuity of staffing in the workshop, except for Friday 
afternoons. 
IT tutor: Peter Reed 
Peter spends 2 hours a week in the IT workshop, supporting Steve Coombs with the total IITEC FDE 
group. 
Y75 Trainees: Helen Roberts & Lee Wade 
Helen supports some of the secretarial needs associated with running an IT workshop, mainly help 
with wordprocessing tutorial material, CAL tests, DTP and general admin. duties. Lee acts as a 
support technician to Paul Sampson, who is available to the workshop on a partial and occasional 
basis. A lot of time-out has to be allocated to their personal training programmes. 
3. Student Target Groups 
As previously stated, I have enrolled about 9 mature students to access individual flexible modular 
programmes. I have employed my personal learning contract for each student. See attached ( This I 
have jointly developed as part of my IT workshop action research for Brunel University). I have 
spent a lot of time and effort in developing the skills and methodology towards assisting access for 
these targets, as I believe the IT courseware units under development are most relevant to this group 
of flexible part-time students wanting to roll-on and roll-off throughout the year. 
In order to capacitate these students I have arranged Wednesday mornings for tutorial support from 
myself (i. e. I'm timetabled to be available for 7261 modules ) The only problem with this 
arrangement is that it is hard to be both IT W/Shop floor manager as well as hold individual tutorials 
with mature students. Also, I feel that if this service is to expand then extra blocks need to be 
allocated during the week for a fair spread of case-load tutorial provision as opposed to general 
access by all target groups of students requiring general floor managed support of the IT workshop 
manager. 
Thus, the IT workshop caters for 5 distinct target groups of students: 
a) Open-Access non case-load and case load students needing IT resources. 
b) Flexible access mature students following personal learning contract of negotiated modules, some 
generic and some course specific. 
c) Some groups of IT students e. g. ITEC , GCSE etc. integrated on a bookable competitive basis d) Evening and short course students ( After 4 pm ) 
e) Unofficial ad-hoc staff development 
v 
4. Recommendations 
To supply staffing to support IT roles as identified in this and previous reports, namely: 
a) IT Workshop floor manager (30 hours per week) 
b) IT tutor for mature students following personal learning contract of modules (12 hours per week ) 
c) IT tutor for IT full time groups e. g. BTEC, GCSE etc. 
d) IT tutor for training/staff development 
e) IT technician (trained to HNC level , 30 hours per week) f) IT secretarial and admin. support, student numbers and IT document work preparation. ( 30 hours ) 
g) IT courseware development officer, for authoring college bespoke modules. 
For marketing modular programmes to the public: 
Liaison should occur with potential IT tutors prior to any marketing with forward planning taken for 
staffing modules with proper tutorial support, i. e. a C+G exam module must have a tutor to monitor 
the work undertaken as well as conduct vivas with student for each piece of coursework completed, 
as well as admin. over exam marking, entries and moderation. ( For example this year modules were 
marketed without prior negotiations and proper consultation, which meant that some were not 
available and I had to adjust my timetable after receiving enquiries from the public; luck prevailed! ) 
5. Enclosures: 
GCSE leaflet describing RSA modules required for SEG scheme 
Personal Learning Contract for IT tutees 
Design Philosophy for C+G 7261 generic TT modules 
ý, 
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Social Learning Proposals - Development evidences 
Exhibit B6 'Peer-tutor' sponsorship mail-merge for the IT 
workshop - Oct. 7th. 1992 
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FURTHERING 
EDUCAT1ON 
IN CORNWALL 
Palace Road St Austell Cornwall PL25 48W 
Telephone: 0726 67911 
Facsimile: 0726 68499 
Head of Technology 
AM Brooks MSc I. Eng AMIProdE Cert Ed 
7 October 1992 
Denver Engineering 
Charlestown 
St Austell 
Cornwall 
Dear Sir 
As you may be aware this College has during the past two years been developing an 
Information Technology (IT) Workshop to provide a resource for both full and part 
time learners of all age ranges. 
Developments so far have included: 
- Establishment of a Full Time BTEC First Diploma in IT Applications course. 
- Development of Certificate in Education IT Module. Development of IT 
flexible modules for the City and Guilds 7261 IT Scheme. 
-A comprehensive range of Student Centred Learning materials for IT 
Applications. 
-A flexible learning framework with initial evaluation and individually planned 
learning programmes. 
The Centre comprises 17 PC based workstations, (soon to be networked), most of 
which are available on an'Open Access' bookable basis, where upon full and part 
time tutors and support staff maintain the resource throughout the week. 
With this innovative development we are seeking ways of encouraging students to 
improve both their'self organised learning' skills and ability to contribute to the 
effective and efficient operation of the centre. 
To this end I am writing to a number of companies in the area including yourselves to 
ask if they would be interested in sponsoring an 'Award' to be presented to a 
nominated student during the College Awards Ceremony. 0 
Principal: DM Burton MCom ACTS CertEd MBIM 
4ý 
To this end I am writing to a number of companies in the area including yourselves to 
ask if they would be interested in sponsoring an 'Award' to be presented to a 
nominated student during the College Awards Ceremony. 
We have in mind a perpetual 'Information Technology Workshop Shield' sponsored 
by'XYZ Company' which could be presented, together with a small token or cash 
prize to the student who has made the best use of the centre in terms of both 
individual achievement and contribution. 
This award would not only be an encouragement to students working in the 
Workshop, but also give staff the due recognition for the hard work in setting up and 
establishing this resource. 
If you would like to consider the possibility of sponsoring this award or if you would 
wish to support the development of the Workshop in any other way I would be 
grateful if in the first instance you could contact either Mr S Coombs (IT Workshop 
Manager) . or the undersigned. 
Yours faithfully 
4.7 0 
Allan M Brooks 
Head of Technology Department 
,ý ----ý----ý--ý..., -- ýý' _____,.. _. F_--- ý- ýý_. 
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FURTHERING 
EOUCAT 10 N 
IN CORNWALL 
Palace Road St Austell Cornwall PL25 4BW 
Telephone: 0726 67911 
Facsimile: 0726 68499 
7 October 1992 
Lloyds Bank 
7 High Cross Street 
St Austell 
Cornwall 
Dear Sir 
Head of Technology 
AM Brooks MSc I. Eng AMIProdE Cert Ed 
As you may be aware this College has during the past two years been developing an 
Information Technology (IT) Workshop to provide a resource for both full and part 
time learners of all age ranges. 
Developments so far have included: 
- Establishment of a Full Time BTEC First Diploma in IT Applications course. 
- Development of Certificate in Education IT Module. Development of IT 
flexible modules for the City and Guilds 7261 IT Scheme. 
-A comprehensive range of Student Centred Learning materials for IT 
Applications. 
-A flexible learning framework with initial evaluation and individually planned 
learning programmes. 
The Centre comprises 17 PC based workstations, (soon to be networked), most of 
which are available on an'Open Access' bookable basis, where upon full and part 
time tutors and support staff maintain the resource throughout the week. 
With this innovative development we are seeking ways of encouraging students to 
improve both their'self organised learning' skills and ability to contribute to the 
effective and efficient operation of the centre. 
Principal. DM Burton MCom ACIS CertEd MBIM 
To this end I am writing to a number of companies in the area including yourselves to 
ask if they would be interested in sponsoring an 'Award' to be presented to a 
nominated student during the College Awards Ceremony. 
We have in mind a perpetual 'Information Technology Workshop Shield' sponsored 
by'XYZ Company' which could be presented, together with a small token or cash 
prize to the student who has made the best use of the centre in terms of both 
individual achievement and contribution. 
This award would not only be an encouragement to students working in the 
Workshop, but also give staff the due recognition for the hard work in setting up and 
establishing this resource. 
If you would like to consider the possibility of sponsoring this award or if you would 
wish to support the development of the Workshop in any other way I would be 
grateful if in the first instance you could contact either Mr S Coombs (IT Workshop 
Manager) or the undersigned. 
Yours faithfully 
47 
9ý 
Allan M Brooks 
Head of Technology Department 
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FLEXIBLE LEARNING 111 
AT 
St Austell College 
SELF-ORGANISED LEARNER'S 
STUDY KIT (VERSION 2) 
FLEXIBLE MODULES: PERSONAL MANAGEMENT SYSTEM 
STUDENTS PACK 
STUDENT NAME ý -ý 
TUTOR. NAME 
Authored: Steve Coombs 
{ 
t 
ý. 
4 
4 
4 
* 
,, Flexible Modules : St Austell College S. O. L,, "Study Kit 
Personal Record (PR) These are negotiated during your tutorial, 
from which an action plan of modules/tasks 
have been devised. Copy should be retained 
in your folder. 
Active Log, (AL) This is required, so as to keep a record of all 
your on-the-job activities. 
Personal"Review Log '(PRL) (See worked example-supplied). You must 
keep a record of All your activities/steps 
achieved, including brief notes on problems 
experienced and any solutions found. Also 
note down any sources used, e. g. books, 
videos, etc. 
Personal Feedback Questionnaire Initial survey of your learning attitudes. 
(PFQO) 
Personal Feedback Questionnaire At the end of your tasks/activities set in your 
(PFQ1) learning agenda, use your PRL to help you 
answer the questionnaire (PFQ1). This should 
be done shortly before your next tutorial. 
Specific Module Materials These should be supplied to you by your 
tutor. They will be relevant to the tasks/ 
activities negotiated in your action plan. 
End of Module Evaluation (PFQM) When you have completed a total module 
e. g. wordprocessing plus any form of exam 
Inter-module evaluation assessment to go with it, complete the written 
(In-course version of end of module end of module evaluation 
fonn (PFQM) and 
evaluation) 
hand it in to your tutor. 
Please check the contents of this kit with your tutor. All the above items should be in your 
folder and. yöur tutor. should have explained to you how to use it.. 
* Tutor to retain a copies, at the discretion of the tutee. 
.. _. _ -e.... _ ý... ý: ^ ... ... ..,..., ,.... ..... _. .ý 
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FLEXIBLE MODULES 
STUDENTS PROFILE 
NAME 
HOME ADDRESS 
TEL. NO. FOR CONTACT 
EDUCATIONAL DETAILS 
LAST SCHOOL ATTENDED 
NAME FROM TO 
COLLEGES/UNIVERSITIES ATTENDED 
NAME FROM TO 
lY 
1 
ý77 
QUALIFICATIONS OBTAINED 
r ,. 
w 
c 
TITLE BOARD DATE GRADE 
PERSONAL INTERESTS 
WORK EXPERIENCE 
JOB TITLE/AREA F. T OR P. T DATES 
ANY OTHER RELEVANT INFORMATION 
ýýý^ý 
.. 
^J - _' __ 
H 
__ "- ,. , -.. ";. Týn,. --. _. 
.'$-.., iý tti ., t' _... 
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Test : PFQO 
Personal Feedback Questionnaire (PFQO) : Initial Orientation 
In order to help yourtutornegotiate a tailor-made modularprogramme foryou, it will help if you answer 
the following questions as honestly as possible. These questions are designed to find out your attitudes 
towards learning, so that your tutor can help you to become a more effective learner in the future. 
Question number 1 
Do you think that you can only learn when you are in a formal situation, e. g., a classroom or lecture 
theatre? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 2 
Do you think that learning is best achieved by taking notes from formal classroom lectures? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 3 
I think that learning is best achieved by asking relevant questions as part of a conversation. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
.,.. 56- 
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Question number 4 
I find that I can learn on my own outside of a formal educational environment. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 5 
I find that I constantly need someone to dictate or tell me what to do in order to learn. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 6 
I find that I can plan and organise my own activities with ease. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 7 
I regularly keep either a diary or log of my activities. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
__. v. »_. _. __"--_... _ __... __.. _ _ ... A_.. -... - _ 
Question number 8 
I believe that keeping a diary or log would be useful towards my learning. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 9 
Do you, or would you find keeping a diary or log for planning future events and activities an easy 
exercise? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 10 
I regularly use 'mind-maps', flow-charts etc, as study skill aids to help me model my own thoughts and 
ideas. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 11 
I can read newspapers, magazines, books, etc, and summarise in my own thoughts/words the content. 
Circle one of the following: 
A Strongly disagree 
13 Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
~5ý- 
Question number 12 
Can you read newspapers, magazines, books, etc, to formulate your own original ideas contained within 
the text? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 13 
I can plan and design my own essays. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 14 
I can plan and design reports effectively. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 15 
I think that I will be able to learn effectively in a workshop learning environment given the appropriate 
range of learning resources. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 16 
I generally find that conversation with other people is a useful way of learning something. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 17 
I find that I can usually identify my own problems and construct my own questions in order to identify 
solutions. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 18 
I can manage and organise my own personal timetable of learning activities. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 19 
I prefer someone else to impose a timetable of duties/activities. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
-GD 
Question number 20 
Overall, I enjoyed learning when I was at school. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 21 
I found learning was easy when I last attended school. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Question number 22 
I generally enjoy learning things now. 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
`' 
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End of Module Evaluation Form 
Name: 
Module Title: 
Start Date: 
_I 
Finish Date: 
Study Pattern 
How long did it take you to work through the module? What was your weekly study 
pattern? (e. g. 3 months at 2 hours per week). 
Course Materials 
Which aspects did you find were good, e. g. CAL packages, workbooks, exercises, 
videos, etc? 
Which aspects could be improved? 
Personal Support 
In what ways did your tutor give you useful support? 
How do you think tutor support could be improved? 
In what ways has the support by I. T. Workshop staff, (tutors, technicians, adnün) been 
useful? 
How could this support be improved? 
1w.. 
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The Module Itself 
What is your opinion of the assignments and other work you were asked to do for this. 
module? 
What was your main response for choosing this module and have the outcomes been to 
your satisfaction? 
Do you have any other comments? (continue on extra sheets if necessary). 
Signed: Date: 
rý ;ý 
ST AUSTELL COLLEGE 
INDIVIDUAL TUTORIAL :' PERSONAL RECORD 
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ST AUSTELL COLLEGE 
INDIVIDUAL TUTORIAL : PERSONAL RECORD 
Course: 
C Tutor: Student name: 
D Age: (D I= (= 
Date: Time: Tutorial type: programmed ad-hoc other 
m. Problem areas: Purpose of tutorial/Tutor comments: 
Future recommen tions/A cton/Appointtments made: 
Sheet no. Tutor/tutee signatures: 
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INFORMATION TECHNOLOGY : BTEC : CGLI : RSA: GCSE : GCE 
is 
ST AUSTELL COLLEGE 
FLEXIBLE MODULES 
(--A-CTIVE -LOG----) 
Sheet No. C=: = Name 
Day/Date Work completed/Sources used 
Problems and Next Stage 
solutions used 
Bring this Active Log to your next tutorial 
INFORMATION TECHNOLOGY : BTEC : CGLI.: RSA : GCSE : GCE 
A 
Sheet No. 
ST AUSTELL COLLEGE 
FLEXIBLE MODULES 
ACTIVE LOG 
C: ==) Name 0 
Day/Date Work completed/Sources used 
Problems and Next Stage solutions used 
Bring this Active Log to your next tutorial 
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ST AUSTELL COLLEGE 
FLEXIBLE MODULES 
STUDENT PERSONAL REVIEW LOG (PRL) 
SPECIMEN EXAMPLE 
Student Name: A. N. OTHER Course: I. T. Tutor: A. TUTOR 
Date 
Module/Work 
Completed 
Strategy/Methods 
Used 
Learning 
Aims/Purposes 
Learning 
Outcomes. /Results 
18/6/91 Started work on Following course To find out about Tutorials 
Wordprocessing strategy document PC's generally as completed. IT 
module. 'WP plan'. per WP plan and books identified as 
Completed PC tutor, answer questions sources. 
Intro CAL package in Used other IT books in workbook. Workbook 
about 1 hour and to help find answers, answered. 
completed some e. g., I. T. at 
questions in ITWU2 Work - Davies. 
workbook. 
19/6/91 Started Learners CAL Second part of To learn how Finished tutorial. 
package to find out agreement, i. e., task directories are 
about hard-disk 2 in my action plan. organised on 
management on the hard-disks. 
PC. 
20/6/91 Started Windows3 Make rough notes on To be able to use Have a working 
CAL tutorial. Took 3 useful facilities, to Windows3 as a knowledge of how 
hours to complete. remember when desktop and to to use this 
using this desktop. familiarise my desktop. 
own use with it. 
Have completed Will now complete To negotiate new Appointment 
agenda of tasks in Questionnaire PFQ1, action plan and made for 9.30am, 
action plan. and book next future workload. 21/6/91. 
tutorial. 
Sheet 1ý of 
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Use ihrs PRL to help you complete your PFQ and bring both to your next tutorial 
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ST AUSTELL COLLEGE 
FLEXIBLE MODULES 
STUDENT PERSONAL REVIEW LOG (PRL) 
Student Name: Course: Tutor: 
Dam 
Module/Work 
Completed 
Strategy/Methods 
Used 
Learning 
Aims/Purposes 
Learning 
Outcomes/Results 
Sheet F1 of 
[: ] 
Use this PRL to help you complete your PFQ and bring both to your next tutorial 
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Test : PFQ1 
Personal Feedback Questionnaire (PFQ1) 
Please complete this questionnaire as fully as possible. It will be used as 
part of your feedback-assessment in conjunction with your next tutorial 
and will form the basis of any new Personal Learning Contract PLC action 
plan towards your future modular programme. 
Flexible Modules : St Austell College 
Referring to your Self-Organised Learning Study Pack you will have 
negotiated a tailor-made modular programme comprising of a range of 
flexible module resources. As part of the self-assessment process you 
should have negotiated with your tutor your own Personal Learning 
Contract (PLC) outlining a personal action plan of flexible modules 
recorded on your personal record. 
As part of your self-review and assessment you will have been asked to 
monitor and reflect upon your activities by completing your Personal 
Review Log (PRL) (included in your SOL study pack). As part of this 
self-assessment exercise, will you complete this questionnaire before 
going to your next tutorial, as agreed in the action/appointments section 
of your plan. Please refer to your log notes (PRL) whilst completing this 
questionnaire. Bring all the above materials to your next tutorial. 
ý_w _- -- 
Question number I 
Do you feel that you have completed your module/programme of work according to your last PLC 
action plan? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
If you have significantly changed your work pattern in any way that alters your last action plan, please 
give reasons as to why and how the plan has been changed? 
Question number 2 
Did you find the strategies you used for doing yourwork that were negotiated as part of your action plan, 
were useful and relevant towards the actual learning programme that occured? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Outline the ways and methods used, in which you think you have done your work successfully and any 
suggestions as to how these could be improved to suite your learning style? 
Question number 3 
Did you satisfy the aims and targets set by your learning agenda, which is outlined in your personal 
record in the learning contract agreements section? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
State briefly which targets you have achieved so far from the tasks attempted. Also state which tasks 
you have had difficulty with and why? 
Question" number 4 
Do you now find that working on your own has made you a more effective learner? 
Circle one of the following: 
A Strongly disagree 
II Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
If you feel that you are now a more effective learner when working on your own, give reasons as to why 
this is, or if you feel that you are not an effective learner then try and identify the causes behind this 
problem? 
72- 
Question number 5 
Were the outcomes (i. e. what you think you have actually learnt) successful according to the set aims 
in your action plan? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
What are the most important things that you think you, have learnt since your last tutorial? 
Question number 6 
Did you discover or want to move towards any new aims and objectives other than those- initially 
negotiated? (i. e. did you want to explore a particular area more fully as a result of your actual 
experience, or were you perhaps stimulated into a new area of study not considered previously? ) 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
If you did want to explore a new area of study not previously considered, please write your ideas below, 
so that they can be discussed at your next tutorial. 
w 
ý`e . ý. _.. __ ý. _. 
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Question number 7 
Did you find that your learning strategies (i. e. methods used by you for your personal learning, e. g. 
reading skills, planning etc. ) improved or changed in any way as a result of completing this particular 
modules? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
If your learning strategies or skills have improved in any way, or you can think of ways in which they 
may be improved, then write these ideas down now, for discussion later with your tutor. 
Question number 8 
Did you find that using Computer-Aided-Learning (CAL) and other courseware tutorial resources 
stimulated you to learn more effectively? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Does variety of learning resources make any difference to you? If so, can you give reasons why and 
also which resources you found to be useful? 
Výýy 
Question number 9 
Do you think. you can now make better use of relevant reference manuals and other literature/sources? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Give some examples of reference manuals and other sources used to help you complete your work since 
your last tutorial. (You should have recorded these in your log (PRL)). 
Question number 10 
Do you feel you can analyse and forward plan your learning activities better than previously? 
i. e. Do you feel better organised such that learning has become easier? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Give some reasons showing how you may be better organised now. 
., 
Question number 11 
Do you feel that your personal skills in analysing problems and finding out solutions has improved in 
any way since either starting this module or your last tutorial? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
What methods do you use to help you identify and analyse problems? 
Question number 12 
Do you feel that your own thoughts are now better structured/organised and help you to learn more 
effectively? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Can you now think things through to yourself and use your thoughts constructively to help you manage 
your work? If so, can you remember and write down an example of where and when you last did this 
successfully? 
:. 1 I"\ . 
Question number 13 
Do you agree that the personal support you received from your tutor and other administrative staff was 
adequate? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
Give examples of where the support was adequate or inadequate towards your learning. 
Question number 14 
Are you ready and confident to propose/negotiate your next PLC action plan, leading to Vocational 
Qualification assessment, own bespoke project or new area of study? 
Circle one of the following: 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
E Strongly agree 
If you have any ideas to propose towards your next PLC action plan (or future module), please write 
them down below. Include new areas of study, possible qualifications you want to do etc. Can you give 
reasons why you want to move into the new area you are proposing? 
_. 
ý 
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Appendix D 
ITFM Learning Plans 
Learning Plan Exhibit ...................................... Date 
Launched 
DBp1an ............................................................ 
May 1991 
WPp1an ............................................................ 
May 1991 
SShplan ............................................................ 
May 1991 
GTDplan ............................................................ July 
1992 
PQB ........................................................... Aug. 
1992 
PASCAL ........................................................... Dec. 
1992 
QBplan ............................................................ Sep. 
1993 
GTDplan ............................................................ Sep. 1993 
SSHp1an ............................................................ Sep. 1993 
CCp1an ........................................................... Nov. 1993 
IT template for learning plans ................................. Nov. 1993 
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Database & File Management Techniques 
Course Strategy : Small Group Plan 
Small Group size <= 8 
Personal ReactionFRI 
Introduction : Group discussion 
Identify prior learning and personal 
start points within modular plan 
Prig 
knowledge 
& experience 
of PC's? 
Mar knowledge 
&aTerknee 
of ff -Di* 
R 
Negotiated Programme 
PC tutor Intro. CAI. 
LearnDOS CAL 
General Intro to IV W& 
S/W: ITWU2 
cmonstration & Tutorial 
arnDos Hard Disk manage- 
cunt CAI, tutorial zt> student 
L& development of 
eiranchical filing methods. 
Phase 1 
General introduction to Database systems 
Generic CAL software on cone facilities 
of any Database system with tutorial 
based simulation exercises 
R 
Phase 2 
tart commercial tiaining/tutocial DBaseIII 
Use Ashton"Tate(D Sampler plus TTWU1 
Step-by-steh guide to DBase]H+. 
RI 
Phase 3 
Attempt Que© DBasem+ Workbook & dis 
'Hands-on Proiects' tutorial exercises 
R 
Phase 4 
Personal choice of 1 
Other hands-on projects Own bespok C+G 726 501: DBase Certificate 
from Quo workbook ýj 'RSA CLAIT. DI3asc option (nage 
DBptan/SJC/CSH 5.91 
Word-Processing & Document Proof Reading 
Course Strategy : Small Group Plan 
Introduction : Group discussion 
Identify prior learning and personal 
start points within modular plan 
Prior 
ý,. a. ' <2<C'v! '}: L""! e:; 'fbS":; o-; tie<ey; <gý 
:8< c> ýrý: 2:: k<,... > _ i""ý knowledge 
Small Group size <= 8 
& experience 
of PCs? 
Personal Reaction FBI sýý <--JR 
" knowledge' 
& experience 
of Windows 
Yu 
Negotiated Programme 
PC tutor Intro. CAL 
L. earnDOS CAL 
General Intro to 1/W & 
Sf W: 1TWU2 
emonstration & Tutorial 
in3 CAL tutorial of Windows 
esktop plus Applications & 
nanagement student expL & 
of commercial courseware -tse 
Phase 1 
General introduction to W-Prot. systems 
Generic CAL software on core facilities 
of any W-Proc. system with tutorial 
based simulation exercises 
R 
Phase 2 
Start commercial training/tutorial Microsoft 
Word for Windows®, plus familiarisation of 
W-Proc. within MS Windows© environmen 
R 
Phase 3 
Hands-on Project Tutorial exercises/practic 
involving W-Proc. techniques 
1R 
Phase 4 
Personal choice of i 
Other hands-on projects J Own besp 
Project 
R 
C+G 7261/400: WP Certificate 
RSA CLAM : WPoption (stagel) 
WPp! ar JC/CSHUS. 91 
Spreadsheet & Presentational Graphic Techniques 
Course Strategy : Small Group Plan 
Introduction : Group discussion 
Identify prior learning and personal 
start points within modular plan 
Small Group size <= 8 
Personal ReactionFRI 
/ knowledge 
& experience 
of PCs? 
YES 
Prior 
knowledge 
& experience 
of Windows 
desktop? 
YES 
Negotiated Programme 
PC tutor Intro. CAL 
LearnDOS CAL 
General Intro to HJW & 
S/W: ITWU2 
emonstration & Tutorial 
in3 CAL tutorial of Windows 
ktop plus Applications & 
anagernent student expt. & 
of commercial courseware 
. 
Phase 1 
General introduction to S, Sheet systems 
Generic CAL software on core facilities 
of any S. Sheet system with tutorial 
based simulation exercises 
R 
Phase 2 
Start commercial training/tutorial Microsoft 
Excel for Windows®, plus familiarisation of 
S. Sheet within MS Windows© environment 
RI 
Phase 3 
Hands-on Project. Abacus© beginners 
Tutorial. Excel S. Sheet/graphics techniques 
R 
Phase 4 
Personal choice of progression 
Other hands-on projects H Own besp 
Project 
C+G 7261/402 : S. Sh. Certificate 
RSA CLAIT: S. Sh. option(stagel) 
R 
SShplan/SJC/CSH L/5.9I 
Th 
- 
Graphical & Textual Design 
Course Strategy : Small Group Plan 
Introduction : Group discussion 
Idenify prior loarnine; and personal 
start points within modular plan 
Prior 
Negotiated Programme 
know lcri-c NO PC tutor Intro. CAL 
Small group 48 experience of 
Learn DOS CAL 
PCs? General Intro to H/W & 
S/W: ITWU2 Personal Reaction 1, F--ý 
/ Prior Demonstration & Tutorial l; notivlcd>N 
& exper Wine CAL tutorial of Windows 
of Windows Desktop plus Applications & 
desktop management ->student expt. & 
R use of commercial courseware YES 
7 Prior 
knowledge & 
experience of 
layout & 
designV 
YES 
Layout & design module CWU4 
PHASE I 
General introduction to Graphical sys- 
tems, e. g. investigation of packages, i. e. 
PC Paint and tutorial in MS Windows 
user manual 
P[UASE 2 
Start commercial training/tutorial Corel Draw® 
VHS training video tutorial 
P LASE 3 
Hands-on Project Tutorial exercises/practice 
including exercises from the Corel Draw 8 
lesson tutorial booklet 
III (ASE 4 
Personal choice of progression 
Other hands-on projects 
H Own bespoke 
Exam Module under development' Project 
__'$R TTIPt ------_- _ -_ _. __ 
C` /11 R 11º AN /f CMr r7 Q') 
PROGRAMMING : QUICKBASIC - 4GL - COURSE STRATEGY : SMALL GROUP PLAN 
Introduction : Individual and/or group discussion. 
Identify and accredit prior learning and personal 
start points within modular plan 
Small group <= 8 
Personal Reaction, 
Review, Reflection R 
Use of PRL, PLB, etc. 
Prior 
Negotiated Programme 
1: now1«igc & 'NO 
PC tutor Intro. CAL 
experience of LearnDOS CAL 
PCs? Any PC tutor video's re: D0: 
YES 
R applications 
/ Prior 
nowtedge of No To investigate environment of 
DOS skills DOS skills, e. g. DOSS, etc. 
or PC's Review system, demonstrate. 
Refer to official manuals. 
YES 
/ Prior Demonstration & Tutorial 
knowledge of 
NO Win3 CAL tutorial of Windows 
Windows Desktop plus Applications & 
Management = student expt. & 
use of commercial courseware YES 
PHASE 1 
Introduction to Basic Language ATC© CAL. 
PHASE 2 
Overview of Quick Basic shell/environment. 
Investigation of shell on PC + reference to QB documentation. 
PHASE 3 
Attempt the Quick Basic© tutorial. Inc: Basic programming techniques. 
PHASE 4 
Attempt the Computer Literacy Microsoft Quick Basic tutorial oriented towards the 
C+G 953 Assignments with hands-on projects. 
PHASE 5 
Attempt the ABC Flowcharter© tutorial wider Windows 3. 
PHASE 6 
Personal choice of progression 
1Own bespoke Other hands-on projects eg, NEC Project 
©30 Hour BASIC . 1. 
ýý.. ý. w. ___ 
C+G 953-1-01 : Computer Lit. Assignment } 
C+G 726/200: Coding and Programming { 
in BASIC 
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PROGRAMMING : TURBO PASCAL - CITY & GUILDS - 
COURSE STRATEGY : SMALL GROUP PLAN 
Introduction : Individual and/or group discussion. 
Identify and accredit prior learning and personal 
start points within modular plan 
-X 
or 
Negotiated Programme 
knowledge & NO PC tutor Intro. CAL 
experience of LearnDOS CAL 
PCs? Any PC tutor video's re: D0: 
applications YES 
Prior 
owledge of NO 
DOS skills To investigate environment of 
or PCs DOS skills, e. g. DOS 
YES 
Prior 
NO knowledge of 
\ Windows 
To investigate environment of 
DOS skills, e. g. DOS5. 
Review system demonstrate. 
Refer to official manuals. 
Y ums' 
PHASE 1 
Introduction to Turbo Pascal Language. 
PHASE 2 
Introduction to and instruction in Const, Var, Type, etc. 
PHASE 3 
Importance of Layout Compilation. 
PHASE 4 
Attempt Tutorial - write Simple Program. 
PHASE 5 
Write and compile Structured Programs. 
Own bespoke 
Other hands-on projects Project City and Guilds Test 
LE/HR/PASCAUMCCl12.9i 
PROGRAMMING: QUICKBASIC - 4GL - COURSE STRATEGY : SMALL GROUP PLAN 
Introduction : Individual and/or group discussion. 
Identify and accredit prior learning and personal 
start points within modular plan 
Small group<= 8 
Personal Reaction, 
Review, Reflection 
Use of active & review 
log records 
Negotiated Programme 
Prior 
knowledge & NO 
PC tutor Intro. CAL 
experience of 
LearnDOS CAL 
PC's? Any PC tutor video's re: DOS! 
R applications 
YES 
/ Prior 
: nowledge of NO To investigate DOS 
DOS sC!. environment, e. g. DOS5, etc. 
or PC's Review system, demonstrate 
YES 
R& Refer to official manuals. 
/ Prior 
knowledge of 
\ Windows, / 
YES 
Active Learning Tutorials 
Win3 CAL tutorial of Windows 
Desktop plus Applications & 
management = student use of 
CIA OL Windows courseware 
'' PHASE II 
Introduction to Basic Language ATC© CAL. 
PHASE 2 
Overview of MS© Quick-Basic shell/environment. 
Investigation of shell on PC + reference to MS QB documentation. 
PRASE 3 
Attempt the Quick Basic© tutorial. Inc: Basic programming techniques. 
PHASE 4 
Attempt the Computer Literacy Microsoft Quick Basic tutorial oriented towards the 
C+G 953 Exam Assignments as hands-on projects. 
PHASE s 
Attempt the ABC Flowcharter® tutorial under Windows 3. 
PHASE G 
Personal choice of progression 
Other hands-on projects eg, NEC 
©30 Hour BASIC 
Own bespoke +G 953-1-01 : Computer Lit. Assignment 
Project C+G 726/200: Coding and Programming 
-$ý-- in BASIC 
Graphical & Textual Design 
Course Strategy : Small Group & Individual Learning Plan 
Introduction : Group discussion 
Idenify prior learning and personal 
start points within modular plan 
Small group<= 8 
Personal Reaction, 
Review, Reflection 
Use of active & review 
log records 
ior P 
Negotiated Programme from: 
r 
knowledge & NO PC tutor packs CAL 
experience of MS LearnDOS CAL 
PCs? General Intro to H/W & 
R S/W: ITWU2 
YES 
, -' Pr r Active Learning Tutorials ed ge 
& experience 
NO Win3 CAL tutorial of Windows 
of Windows Desktop plus Applications & 
esktop') management => student use of 
R CIA OL Windows courseware 
Es 
7Prior\ 
knowledge & 
experience of 
layout & 
YES 
Layout & design module CWU4 
Plus reference to: - 
Desktop Publishing by Design: 
2nd. Ed. Shushan & Wright, MS 
press 
PHASE 1 
General introduction to Graphical 
systems, e. g. investigation of packages, 
i. e. PC Paint and tutorial in 
MS Windows user manual 
PHASE 2 
Start commercial training/tutorial Corel Draw® 
VHS training video tutorial 
PHASE 3 
Hands-on Project Tutorial exercises/practice 
including exercises from the Corel Draw 
8 lessons tutorial booklet 
PRASE 4 
Personal choice of progression 
Own bespoke C+G 7261 modules, graphics, DTP Other hands-on projects Project ( Projected Exam, for CGAD ) 
Clf" 10"I vv -I .- id"ov vr f^ ^^ -6b- -1 - 
Kr- 
Spreadsheet & Presentational Graphic Techniques 
Course Strategy : Small Group & Individual Learning Plan 
Introduction : Group/Individual 
discussion. Identify prior learning 
and personal start points 
within modular plan 
Small group<= 8 
Personal Reaction, 
Review, Reflection 
Use of active & review 
log records 
Negotiated Programme from: 
Prior PC tutor packs CAL 
knowledge & NO MS LearnDOS CAL 
experience of General Intro to H/W & 
PC's? S/W: ITWU2, 
R HWPC1, SWProgl, PCPA01 
YES 
Nor 
knowledge Active Learning Tutorials 
NO & experience Win3 CAL tutorial of Windows 
of windows Desktop, plus Applications & 
esktoP'' management by student use of 
CIA OL Windows courseware YES YES 
PHASE 1 
General introduction to S. Sheet systems 
Generic CAL software on core facilities 
of any S. Sheet system with tutorial based 
simulation exercises 
PHASE 2 
Start commercial training/tutorial Microsoft 
Excel for Windows®, plus familiarisation of 
S. Sheet within MSWindowsC© environment 
PHASE 3 
Hands-on Project. Abacus© beginners 
tutorial. Excel CIA OL pack 1 
PHASE 4 
Personal choice of progression 
Other hands-on projects, 
inc. Bridging assignments 
Own bespoke 
Project 
H C+G 7261/402: S. Sh Certificate 
RSA CLAIT : S. Sh option (stage 1) 
SC/SSHPLAN/CSHU9.93 
_ý 
-ý, ýý . .ý 
Computers and Computing Applications 
Course Strategy : Small Group & Individual Learning Plan 
Introduction : Group/Individual 
discussion. Identify prior learning 
and personal start points 
within modular plan 
Small group<= 8 
Personal Reaction, 
Review, Reflection 
Use of active & review 
log records 
Negotiated Programme from: 
Prior PC tutor packs CAL 
knowledge & NO MS LearnDOS CAL 
experience of General Intro to H/W & 
PC's? SAW: ITWU2, 
R HWPCI, SWProgl, PCPA01 
YES 
ä or 
gc 
Active Learning Tutorials 
No ence Win3 CAL tutorial of Windows 
ws Desktop, plus Applications & 
c 
management by student use of 
CIA OL Windows coursware 
PHASE 1 
Learning to use a wordprocessor. 
Use WPplan for either Works or Word for 
Windows, up to at least phase 3 
PHASE 2 
Learning to use a spreadsheet. 
Use SShplan for either Works or Excel for 
Windows, up to at least phase 3 
PHASE 3 
Learning to use a database. Use DBplan for 
either Works or dBase up to phase 2 
PRASE 4 
Personal choice of progression 
Other hands-on projects, Own bespoke 
inc. Bridging assignments Project 
ýJ C+G 7261/212: Computers & (Computing, Progression to 400 series 
SC/CCPLAN/CSHIJ11.93 
4(y 
0 
Course Strategy : Small Group & Individual Learning Plan 
Introduction : Group/Individual 
discussion. Identify prior learning 
and personal start points 
within modular plan 
Small group<= 8 
Personal Reaction, 
Review, Reflection 
Use of active & review 
log records 
/ Prior \ 
knowledge & 
experience of 
PC's? 
YES 
Prior 
knowledge 
& experience 
of Windows 
desktop? 
YES 
PHASE 1 
PHASE 2 
PHASE 3 
PIIASE 4 
Personal choice of progression 
Other hands-on projects, 
inc. Bridging assignments 
a 
Own bespoke 
Project 
. -gg- 
ýýý.,: ,.. ýý,, 
Negotiated Programme from: 
PC tutor packs CAL 
MS LearnDOS CAL 
General Intro to H/W & 
S/W: ITWU2, 
HWPCI, SWProgl, PCPAOI 
Active Learning Tutorials 
Win3 CAL tutorial of Windows 
Desktop, plus Applications & 
management by student use of 
CIA OL Windows courseware 
SG[]PLAN/CSHL/11.93 
3- 43 
Appendix E 
Fran & Simon's IT/FL option - UDT FL 
development projects for Cert. Ed. 
Exhibit El Sample from Fran's Cert. Ed. IT submission 
........................................................................ 91 
Exhibit E2 Sample from Simon's Cert. Ed. IT submission .... 
...................................................................... 119 
ý. 
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Exhibit El Sample from Fran's Cert. Ed. IT submission 
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MID-CORNWALL COLLEGE - PROFESSIONAL STUDIES 
Tutor Comments for Coursework 
Stage ý Lß'1 
Name-J US Task . L. 
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CERTIFICATE OF EDUCATION (F. E. ) 
INFORMATION TECHNOLOGY OPTION. N When I first started this Cert. Ed. option I did not even 
know how to switch ä computer on! I wanted to learn to produce 
professional looking handouts for use with my teaching. I also 
wanted to investigate I. T. uses with reference to hairdressing 
students for their Art and Design modules within their course, 
designing and printing leaflets for marketing products and 
services in particular. At that stage I had no idea of how I. T. 
could help me further. 
After discussing my initial development plan with the I. T. 
tutor, we agreed that as I had no computer experience at all, 
and found keeping records a problem, I would have to start at 
the beginning, learning first of all to access the system! 
After this I was to progress to hard disk management learning 
about DOS, then to word processing and desk top publishing. 
Perhaps then, if time allowed to go on to Corel Draw, a 
software programme that a14)owed you to produce professional 
looking documents with pictures! 
I found it difficult, sometimes boring and frustrating for 
the first few sessions as I constantly had to ask for help in 
trying to find the correct software I was supposed to be using. 
However with help from different members of the I. T. staff I 
soon mastered this. I worked through the DOS tutorial, learning 
about hard and floppy disk management. I had a few problems 
when the software would not load onto the computer and I worked 
ýýýýýrýýý 
,rv< ___ _ 
-, _ý_ __.. w ___ 
3 
ýti 
on the wrong tutorial. I felt quite annoyed especially when the 
I. T. workshop was noisy with other students and I could'nt 
concentrate. At times it was also annoying to have to wait some 
time before help arrived as I. T. staff were helping other 
students. 
Within/ three weeks I could easily access the software and 
I progressed to the word processing tutorial. I found it useful 
to make notes of the various stages in mastering the skill, 
these came in useful when I needed help. I could refer to the 
notes I had made without waiting too long for help. found 
learning to word process much more interesting as I could 
actually see the practical applications. By this time I had 
bought a personal computer for home use, compatible to IBM, 
with similar software to that of the college. I found being 
able to practise the various skills at home gave me quite an 
advantage as I could work when I had extra time to spare. This 
is not always possible in the I. T. workshop as computer time 
has to be booked in advance, and unless you remember to book in 
time you can't always get computer time. 
After fourteen hours work on college computers and an 
equal amount at home I had learnt to word process and format my 
first assignment for the Cert. Ed. I had agreed with my tutor 
to word process my assignment on my computer at home, to store 
in on hard disk but also on a floppy disk. This way I could 
convert the disk to read from the college computer. When I used 
the college computer I could format the document with fonts and 
styles that my home computer did not have, and print it on a 
laser printer. The finished assignment w : -. -_uor-y looked very 
professional when finished. 
The next stage in developing my I. T. skills was to then 
work through the Desk Top Publishing tutorial, produce a pre- 
determined document, and two small projects, a Certificate a, d 
an Invitation. The tutorial diA not seem too difficult and I 
managed to work through it quite easily after about eleven and 
a half hours. The actual producing of the document was quite 
difficult, as I found quickly that I had to follow the 
instructions very carefully and found that to get it absolutely 
correct it was not possible to skip a stage! I needed quite a 
bit of help at times, and because of the number of other 
students needing help, found it frustrating to sit waiting for 
help at times. However, I eventually produced the document, and 
found designing the certificate and invitation fun. 
Having completed the first part of the option - to learn 
hard and floppy disk management, word processing and desktop 
publishing, the next stgäe was to apply these skills to my 
teaching. I decided to try and design a Self-Organised 
Learning Package for one of the projects required by the City 
and Guilds Advanced Certificate in hairdressing; Art & Design 
Endorsement -A Window Display project. 
This particular project, to stage a wirndor display is 
difficult to teach to the class as a whole, as the presentation 
of the final projects cannot all be made at the same time. 
There is only one display window, and each small team stages a 
tr9 
{] r 
ý. 
... W. ýa..:,,. ý-_. ý. ý. ._.., _ __ ý_ __. _, 
display about once every month. The students only have an hour 
a week of lesson time, and also have tow other projects to 
complete before the end of the year. Time available to spend on 
this project with each small group every week is difficult as 
time also has to be spent every week on the other two projects. 
The ideal solution seemed to be to develope a self- organised 
learning package which students could work through by 
themselves using the tutor for reference and help when needed. 
The method of working systematically through the tutorials 
helped me to keep records and tlieref ore to plan the display 
project. By taking each stage of the project and analysing the 
content needed it became clear that other stages naturally 
followed. Using the skills I had learnt I started to create a 
flow chart with the Pagemaker 3 software. It took some 
considerable time (approx 6 hours) and needed help from I. T. 
staff at times. Eventually it was completed. The content of the 
flow chart was carried on to handouts where students were given 
directions, and asked to complete small self contained projects 
in connecton with staging the display. The flow chart also 
contained constant references to self-evaluation by asking the 
students to regularly complete progress log sheets. At the end 
of the project there was also a self evaluation sheet to 
. complete on the effectiveness of their display. 
Altogether i have worked on this option for more than 60 
hours. I have enjoyed it immensly despite the early 
frustrations. I can see that I will use the skills in the 
future. I can now word process all my handouts, making them 
_________ - 
easy for the students to understand. I hope to develop more 
projects on the basis of self-organised learning and have 
already started planning the next one. I also hope to develop 
my skills further by still learning to use Corel Draw, and hope 
to be able to organize some lesson time for the hairdressing 
students to master these skills or to persuade them to use 
their own free time. I also have to teach on a new course in 
Sptember where all the students have already had time to learn 
these skills, so I consider it essential for me to be able to 
do the same. 
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End of Module Evaluation Form 
Name: 
Module Title: 
F^KAýc.. s c 
I CG 2- ". oP t, < 
Start date: %acý- Finish date: 
Study Pattern 
How long did it take you to work through the module? What was your weekly stud) 
pattern? (e. g. 3 months at 2 hours per week). 
ýý. cs\wa. ýt . 
Course Materials 
Which aspects did you find were good, e. g CAL packages, workbooks, exercises 
videos, etc? 
Go ý"" pvý2 ,AI cam U. cZ. - . 
PPA ýýceýL 
Which aspects could be improved? 
Personal Support 
In what ways did your tutor give you useful support? 
2ýv. s aýýL-cr: d. 15 dý. sc ss wý3 ýACx Sltýsýo Wý 
How do you think tutor support could be improved? 
In what ways has the support by I. T. Workshop staff, (tutors, technicians, admin) 
been useful? 
13e Yccac-L 
cnJý atiol. wra, v., s, asý 
How could this support be improved? 
-- xm `ý2Poýk c,. ýScaýa eý scxks . ýcScsý, trhý;  uk.. bsý¢n 
n"U 
A sir ta. ý \c oee `ý 
-4 111: 
ýnýý vº t, 'ýz 0& c, e arý, Tý ýowrl ýa, n. q b 
l2GRý-Q- -}"C-sfM., r, c p 
Wc, 
ý cep tv loaýC ýo! p. 
Uy 
The Module Itself 
What is your opinion of the assignments and other work you were asked to do for 
this module? 
oý. ýý-¢ ýC-st LSi 11 
ý4 0. SSioJrý ýaý. ýs t. ý. ýº ý1c ¢rý . ý1_ we Sý Sýýýyýc (Z 
What was your main response forchoosing this module and have the outcomes been 
to your satisfaction? 
e rr ,b Orr- tk 
Do you have any other comments? (continue on extra sheets if necessary). 
-Ptýýý ý 
Signed: ý%ý Date: (LA, u.. C>42" 
SJC/CSHIJMCC/PFQM/6.91 
ý1 
MID CORNWALL COLLEGE 
INDIVIDUAL TUTORIAL: PERSONAL RECORD 
Age: 
Ocourse: 1 wj Tutcx: 
ýC. 
Student name: 
iý) 
ther Date; j tý Ttype: gýracnmed ad"hoc 0 
IPuirnose of tutorial/ Tutor comments; 
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' J1 7Z 
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roe e, 
Problem areas: . 
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ý' ý 
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EDUCATIONAL DETAILS 
LAST SCHOOL ATTENDED 
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.; ý ý ', .. , ý... Hýýý . .. `ý.. ,. - `ýý. 
TkCý, 
QUALIF IC NFIONS OBTAINED) 
, TITLE BOARD DATE (, T1ZADE 
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PERSONAL INTERESTS 
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WORK EXPERIENCE 
JOB TITLE/AREA F. T OR P. T DATES 
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(Purpose of tutorial! Tutor comments: 
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Question numbcc l 
Do you feel that you have completed your tnodulu; prograuºrlis of work 
according to your last PLC action plan? 
Circle one of the following : 
A Strongly disagree 
B Disagree 
C Neither agree na disagree 
Agree 
Strongly agree 
If you have significantly changed your work pattern in any way that alters your 
last action plan, please give reasons as to why and how the plan has been changed? 
ýý. 
5? ý{ý,,.;, ý t;.,, ýý', ýlCclý{ 
ý. p Gý`CýfLtý c"JcSTiý 
ý ý., J ýJ 
Question number 2 
Did you find the strategies you used for doing your work that were negotiated 
as part of your action plan. were useful and relevant towards the actual learning 
programme that occured? 
Circle one of the following : 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
(2)Agree 
E Strongly agree 
Outline the ways and methods used, in which you think you have done your work successfully 
and any suggestions as to how these could be improved to suite your learning style? 
VJo ý'v, sý ý Ccx. r. Pý.. t t cam' ýZ.,.. ý'onoS S cam.?:. 
rzý 
.., . "f (1: 
ý"ý 
ýý777' 77 
 ...............,.... n.. rwwwuuawwltlt>ýftütWWtt+lüito<ri7Wriliýüý1ý 
ý~ýýýy'NýnbtN. üüütN>ü1N)üiNfi? iftfi32ft1tR 
-- 
tCýýYýýý"ý. 
Question number 3 
ý: 
Did you satisfy the aims and zar£rts ý. t by your taming igenda, which is outlined 
in your personal record in the learning contract agreements section? 
Circle one of die following : 
A Strongly disagrec; 
B Disagree 
C Neither agree nor disagree 
( Agrce 
.ý 
irongly agree 
State briefly which targets you have achieved ;; o far from the tasks attempted. Also state which 
tasks you have had difficulty with and why? 
I -Z- c» CK-- Z; r< =ý c -, eci 
Question number 4 
Do you now find that working on your own has made you a more effective 
learner? 
Circle one of the following : 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree (grcc 
E Strongly agree 
If you feel that you are now a more effective learner when working on your own, give reasons 
as to why this is, or if you feel that you are not an effective learner then try and identify tho 
causes behind this problem? 
ho cam. -Z , crcce 
ý0". ý -ýiSýrZ. ýscý rcy.. SS 
-115 ý. n 
li: y ýi;: 
ýý;. ' ' 
.' 
Ckics variety of learning res i'irccs IUiikC any tiifi.: rvnc& tv YOu? 
1f . ti, . ": ur YUu give 10.1wris WI y 
and also which resources you found to to useful ' 
Ott, ). . 
Question number 9 
Do you think you-c an now make better use of relevant reference manuals 
and other literature/ sources? 
Circle one of the following : 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
(. Strongly agree 
Give some examples of reference manuals and other sources used to help you complete 
your work since your last tutorial. ( You should have recorded these in your log (PRL)) 
i -P 
. 
. t. 16r - 
V7 
Question numb-r I tl 
Do you feel you can analyze: and forward plan your leaning activitic. " 
Inter than previously? 
i. c. Do you feel better organised such that learning has lk<: oim easier? 
Circle one of the following : 
A Strongly disagrees 
B Disagree 
C Neither agree nor disagree 
(5)Agree 
Strongly agree 
Give some reasons showing how you may be better organised now. 
kks, --e - 
A£>i ü, IX-3 - 
Question number II 
Do you feel that your personal skills in analysing problems and finding 
out solutions has improved in any way since dither starting this module or your last tutorial? 
Circle one of the following : 
A Strongly disagree 
B Disagree 
( Neither agree nor disagree 
D Agree 
E Strongly agree 
What methods do you use to help you idontify and analyse problems? 
fý 
ýý 
VV, 
Question number 14 
Are you ready and vunfidont tu prop e/ flc c'tiak your neu PLC no On 
plan, leading to \'ocationei Qualification asu: ssment c: Ow'u k'sp ke 
project or new area of study? 
Circle one of the following : 
A Strongly disagree 
B Disagree 
C Neither agree nor disagree 
D Agree 
(trongly agree 
If you have any ideas to propose towards your next PLC action plan (or future nodule ), 
please write them down below. Include new areas of study, possible qualifications 
you want to do etc. Can you give reasons to support why you want to move into 
the new area you are proposing? 
(Ci 
PFQ 1 A/SJC/N4CC/CSHL/7.9 I 
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Personal reflection on learning 
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PERSONA, REFLECTION ON LEARNING DEVELOPMENT. 
Evaluation of uses of IT in teaching & Learning. 
When I was at school I remember a teacher saying 
By the time you have children there will be little 
boxes on their desks that will calculate your sums for 
you. He indicated a thin box size with his 
hands, 
about eight inches square. I didn't really believe him, 
I knew he was designing this amazing mathematical 
machine which could actually play you at noughts and 
crosses. It was at about the first time that man landed 
on the Moon. 
I wear a calculator on my wrist now, its about an 
inch square and a quarter inch thick. It also has a 
list of phone numbers, a two week alarm diary, the time 
& date, in 25 places around the world, an alarm clock, 
a timer and a stop watch. 
Moore's Law- and I can't place the source of 
this- states that the complexity of an integrated 
circuit will double every year' and we can already 
achieve a million or so on a chip. The danger in our 
technology developing faster than we are able to is 
that it can be seen by those who do not understand it 
as an instrument of control. Equally it can be seen as 
a tool which furthers our abilities and allows us to 
dispense with drudgery. 
In terms of learning, computers are fairly 
commonplace in schools in this country and others and 
fears that they are to 'do away with teachers' are 
being addressed. In terms of organisation and 
presentation skills, computers are a great improvement 
for the *students. 
Flexible learning packages are becoming 
mainstream in learning and there are advantages to 
this, as long as help is on hand. Computer based self 
assessment questionnaires can take some of the-work out 
of assessing students on 'hard facts' they require for 
the theoretical aspects of study once set up. 
At the present it is a changeover peiad where the 
school system isn't quite geared up to sending the 
colleges Self Organised Learners. Even though the NETTS 
objectives include developing learners with the 
qualities of 'self reliance, flexibility and breadth' 
the college is needing to develop strategies to improve 
Self Organised Learning ability. Which in terms of 
education can only be a good thing in my fiction. 
As a communications teacher I endorse the concept 
of 'multimedia', any form of media can be used as a 
teaching aid when appropriate and good presentation and 
clarity in teaching material theoretically should 
improve the learners standards, although I haven't 
researched this. This constitutes my main teaching use 
of IT. Future work in IT includes developing the use of 
flexible, dynamic and hopefully interactive learning 
packages. 
Evaluation of own learning development. 
Originally I became interested in computers 
because of their graphic capability. My cousin in 
London had designed something called an 'Image Artist'. 
which was one of the first versions of a down market 
Quantel Paintbox. As a watercolourist I was interested 
in that computers painted with light rather than 
pigment. From there I bought an Amiga, mainly for the 
paint program, and other programs followed. 
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On starting to teach I began to learn the PC way 
and was able to transfer many of the skills. This is an 
ongoing process, I don't feel the need to 'rush in and 
learn everything about Pagemaker' because the I develop 
the products with an inbuilt learning criteria, an 
action research' attitude. The duration of the IT 
module is a snapshot of this process. The file I have 
produced displays a development of skill over time.. 
I have mixed feelings about recorded reflection as 
an aid to assessment. In some cases it is highly 
appropriate, such as an essay. In some cases, like an 
inner learning conversation' or a dream it is 
difficult to keep a record of. 
Norman Cousins makes an interesting point in 
Super Natural Immune Power' by Stella Weller. 
".. because we live in an age in 
which we seem to need tangibles to 
explain effects we are untrusting of 
results bought about by our own inner 
'intangible' resources which are unopen 
to the physical eye. " 
This is in the context of psychoneuroimmunology but 
applies equally to reflective learning strategies. Just 
because we fail to see a connection consciously doesn't 
mean it hasn't occured. Since we have a right brain 
with different processing functions, why not devlop its 
skills? 
Exercises exist in using your 'Unconscious 
Computer' (J. Karbo) 
WRITE- Write out the problem. Even in writing 
the problem down the answer may become clear 
as the problem has become clearly stated. 
TRY- Try to answer it yourself. Make columns 
for and against'. In putting time into this 
you may well answer the problem 
satisfactorily for yourself or become certain 
that you cannot solve the problem 
consciously. 
ASK- Ask your unconscious computer to solve it 
for you. This ridiculously simple step is one 
many people cannot accept, yet every day 
these same people let their minds handle 
decisions and complex information which even 
the most sophisticated computer cannot come 
near to. Think as your UC as another person 
and even build deadlines to your question; 'I 
want the answer by four o'clock'. 
FORGET- Your UC will not work on a problem 
while you still are as it remains open for 
further data. Generally a feeling of 
rightness and eagerness to carry out the 
solution are all you need to identify the 
correct answer. 
Card based reflection systems such as Tarot and I 
Ching have existed for centuries as they stimulate 
internal learning conversations, creating a 'third 
person' in a kind of gestalt sense. They set up a 
'random' network in which existing thoughts or concepts 
can be re-organised, hence creating connections which 
might not have occured spontaneously. 
Many of the great thinkers and scientists, 
Einstein, Galileo, Archimedes and others are all famous for 'inspirational' solutions coming from the 
unconscious in addition to their rational qualities. 
26- 
It is in learning a new skill that we need to. use 
rationality, constant observation, evaluation, 
conceptualisation and experimentation which are the 
hallmarks of an advanced learner. In using the skill we 
need to sublimate these. Just-ask a skillful musician 
what happens when they think too hard about exactly 
what it is they're playing. The same goes for learning 
ability. 
That's where I feel I an in the 'learning jungle'. 
My particular interest at present is in developing more 
intuitive reflective methods and linking some form of 
assessment to them where appropriate. 
, ý______ ___. _. ý ý_1.2'ý 
REFLECTION / EVALUATION ON PACKAGE. 
I like to think of this as a resource, based 
learning package. It was 'an interesting exercise at 
this stage but was not really useable due to the poor 
print quality- (Thinks- 'must get a laser printer one 
day") 
In terms of a package I have come-to realise that 
although there was.. a. perceived client group that it is 
rea"l. l. y. an imposition of my fiction. Due to work on 
Assignment 3, 'Journey into Self' ACE course I will 
structure future packages quite differently. . 
I will replace the concept of a syllabus, 
pre-ordained material exhibiting a form of paternalism, 
with a range of selected options (gatekeeping, here 
too). These take the form of indexed cards in which the 
learner chooses their options according to need and can 
plot a path or simply Just the next option. 
In a flexible learning situation one of the. most 
meaningful roles a teacher can offer is that. of, a 
signpost, indicating a range of possible destinations 
ör routes. 
Further work on Resource Based Learning packages 
for flexible learning takes the form of the beginnings 
of a- book, and merges with the final major project on 
the CERT. Ed. course. 
'THE-COMMUNICATOR'S HANDBOOK' 
On writing to Rout ledge, a . long . shot,. .-I.. got .. a go-ahead; on writing the proposal. for a . course . book. in. Communications.. -St. Austell College is the only college 
in the country to have a GNVQ in Media, and 
" Communications, starting September,. which also has, a 
-bearing on material as it might be applicable to the 
book. In addition to this the publishers have asked. me 
to review- already written similar material to. gain 
insights into the market for the book. They also. want. a 
. sample 'chapter' <module) and full synopsis. 
" I. felt it would be a useful exercise to. use. a 
-'Spidergram" and prioritise the options into a.. process 
plan. The spidergram is a highly. useful tool .. 
for. 
separating elements (as is 'Textgram') which. can. then 
be-prioritised in terms of importance and time. span. , in- 
order to create action plans with deadlines. (I'm glad 
my-students aren't reading this! ) 
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P, turning to Leariti : 
maims; 1. Idenfzfj and overcome learning fears. 
2. 'l'o i1entifg personal reasons for , educating. 
3. Identify a range of educate--"cpporisuni&ls. 
4. 'Dedde on an educational odjec1ve.. 
Objectives; : :. N 
1, ffSC feed re(axj c( and at ease in{ z learning situation. 
2 2SC recognise their own sOR.. 
" 3.2SC recognise the skills/k owkrfe/a ituaýe need 
4. ISC fine an educational/trainAg.: opportunihy suitable. 
5. ISC i&ntifg reasons for educa ng. 
6. SSC identify and solve a persýttt1l organisation problem 
using NLP 5 stage process. 
7. ISC Identi and list Mein ersonal options firn. 
%esources: 
I. profl[e pro forma. bask Z. .,: 
2. maims of courselntro. bask 2.3. 
c4ssumpfions cants. 
4.3 M9 doitles, 3 dives, glass pof wafer, äragram. 
{ . 5. 'Sian ffie ! oifi nnan . Sfory and . 
'recei, 'V. 
6. i? pcfiart & pens. 
7. 'Om organises{ are you'? 
8. Sias steps to organisation. 
9. NLf' outcomes chart and option planner. 
Z0. Options chart for local aiu(t opportunities. 
REFLECTION AND ACTION PLANNING-ON VARIOUS PROGRAMS USED 
IN INFORMATION TECHNOLOGY. 
List of programs in use: 
1. On. PC. 
Word for windows or equivalent. 
Corel Draw. 
Pagemaker 3. 
Word for windows or. eguiya1Qnt. 
Although this... has "a whale. -range , of applications, I 
tend to use it as a basic text. entry- , program', anything 
further, like column structures or graphics seem -Hore 
flexible in Pagemaker. I feel competent-on this program 
although I an aware that there are -things that I 
haven't done, basically because I haven't needed-to 
yet. Very useful for knocking out a quick -letter or 
handout. 
Corel Draw. 
Compared to some other Art programs (especially 
Deluxe Paint 3 on the Amiga, ) Corel. -Draw is a bit. of a 
beast and has taken some time to learn by trial and 
error. It has limited application for me as an `Art' 
package as the process is so fiddly and is more in the 
realms of -Design' in terms of textual output. Its real 
strength is the amount of scaleable fonts which it 
carries allied to the high quality laser printout 
available at college. In use with a DTP package the 
fonts are very useful. As far as the clip art-is 
concerned, I feel it is rather overused by students, 
-resulting in a similar style in their documents. 
Pagemaker 3. 
I have been using this program. on a 'need to know' 
basis. Having negotiated a deal "with"publishers-to 
update all of the work on Communications `A' level and 
send it off for publication means that I need to know 
rather more than I do at present. 
Plans include (9.2.94): - Digitising, treating and 
importing pictures from outside and Corel Draw. 
Finding aý more -flexible way to 
format page, margin and column layout. 
Finding a way to use -laptop PM4 at home and be able to print out. 
Exploring ASCII and floppy disk 
density to import text from the Amiga. 
Generally becoming a faster and 
more efficient user through practice. 
2. On Amiga. 
Textcraft Plus. (VP) 
Deluxe Paint 3. 
Music X. 
Future Sound (Sampling Kit) 
Pagesetter. (DTP) 
Peripheral usage: 
Morph (Image morphing & warping) 
Art -Department (Scaling, correcting$ separating, 
rendering &, converting images) 
CAN DO (Multimedia package) 
Various video digitising & text packages. 
Textcraft Plus. 
This. is a. very basic wordprocessor"but "certainly 
sufficient for home processing. -Due-to aý poor"-9. pin dot 
matrix the best print I can achieve is this, -with no 
font variation unless I load it into a DTP package. A 
solution to working at home would be to use 
'CrossDoss', a software program which makes the second 
disk drive a PC one, but there seems to be a-disk 
density problem I haven't cracked as yet. 
Deluxe Paint 3. 
This package is still regarded by many as the best 
program available for Amiga and-some. -people-have-bought 
the hardware an the basis of it. It i6 highly useable, 
versatile, user friendly and capable of many functions,. 
perspectives, animation, colour -rotation, mapping, 
airbrushing and stencils to mention just a few. It has 
a range of-resolutions and is easily transported onto 
video through a genlock (which I don't have yet). I 
feel I an highly proficient in this program, having 
used it for over five years but am. limited in . its 
application by lack of video output. This is a 
direction I am very keen to go in, creating flexible 
learning packages using video, - multimedia or CDROM 
<When you can write to it). Unfartunatel'y printout 
resolution is very poor on the printer I"have. 
Music X. 
Future Sound... (Sampl ing Kit. ) 
This is more of a hobby application-than-anything 
serious at themoment, although . it will apply to, video, 
multimedia or CDROM when I. get. tooled up for them. 
Sample technology is fascinating to-teenagers but like 
some other applications. is too.. memory- intensive' for 
serious application with my. present setup. Music X was 
a state of the art 250 track midi. workstation when.. I 
bought it but has been easily. superceeded by present 
packages. I"have yet to use it with a MIDI keyboard so 
it is limited to manipulating recorded samples. 
Pagesetter. <DTP) 
This is an entry level desk top publishing program 
compatible with Textcraft and Deluxe paint. It has 
helped me develop a basic understanding of DTP and 
informed me on Pagemaker, but is very limited. Again 
printout quality is frankly awful. 
Art Department (Scaling, correcting, separating, 
rendering & converting images) 
CAN DO '(Multimedia package) 
Various video digitising & text packages. 
At the moment I have a working knowledge of-these 
programs but am unable to use them as yet due to lack 
of computer memory and applicable hardware. 
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CERT. ED. F. INFORMATION TECHNOLOGY-OPTION 
Simon Mitchell. 
RETROSPECTIVE REFLECTION 
I would like to explain some of. the -parameters I 
perceive as operating on this option; -In-some sense 
this is a reflective account 'after the event' 
<although it is still an ongoing process). - 
Firstly, being fairly familiar with the way 
computers work I decided to throw myself in. at the deep 
end and actually make things which. I needed for 
coursework, within limited time constraints, "rather 
than apply myself to the SOL packages which the FLC 
uses. 
This may seem slightly akin to -making model 
airplanes after having thrown the instructions away and 
is is true to say that sometimes I realised. I left the 
pilot out after glueing the cockpit on. I feel that 
making mistakes is OK and that I can learn as much, if, 
not more, from doing things 'wrong' as I can. from doing 
them 'right'. 
So, the sort of scenario: 
I. have an hour to create. a self " assessment 
questionnaire for BTEC Common Skills (See over). This 
is a matter of combining the BTEC material as stated, 
some ideas from another teacher-and my own ideas as to 
the more 'user friendly' questions. about attained 
competences. 
In terms of the PERSONAL LEARNING CONTRACT 
pro-forma, this . would constitute my purpose. The. 
secondary purpose here is also to familiarise myself. 
with the' word processorpackage. on WINDOWS as much as 
this activity. will allow within the. time constraints. 
"This remained as my purpose-but revealed : the. fact -that 
I, was unable -to understand how-to tabulate- in "-the way I 
' needed' to. Rather than. change "the . purpose I. 'made do 
as . much. "as "poss. 
ible . by using the space. bar, deciding to " 
apply myself to tabulation at another , time. This is because the learning experience was secondary. 
In terms of taking actions, at the most basic. 
level the idea was to: Type it in, 
Make it understandable. 
This is what happened. Out of this I realised when 
spending too much time moving lines of-text up and-down 
using the space and delete space keys that I should 
have considered a-format. more carefully. Realistically 
though and writing this in retrospect, I feel my 
computer skills have come a long way yet still end up 
moving things around an the screen after having typed 
them. Unless words and lines are a standard length 
there is no format which will be universally 
applicable. Surely one of the strengths of a computer 
over out & paste is that you can do this when you need 
to? I also became confused about some of the keyboard 
shortcuts which are different to my own computer and 
deleted some text by mistake. Because the learning was 
secondary to the product need all I did at this stage 
was to recognise that I would have to apply myself to 
pre-formatting pages when I had time and learn the 
differences between keyboard shortcuts. 
In terms of. Judging success, " on one:. level this was dependant upon finishing the handout. within. the given 
time, which I did. The assessment of understandability 
of the. handout, both in terms of layout and sense lay 
with the students. 
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They regarded the . SA as a baring chore inflicted. upon "" them by course requirements, but were, aetua"lly able to 
understand and answer. the -questions. " 
In completing the PLC form I listed my strengths 
as: 'working to deadlines, 'de-mystifying BTEC . speak' 
and 'recognising limitations'. In terms of 'What are my 
weaknesses' I put down 'feeling too rushed to take time 
to learn package properly'. It could be that in terms- 
of T. A. this is a game of harassed that some teachers 
play. I think it reflects a personal choice to achieve 
objectives primarily and learn from that process 
secondarily. 
In terms of the PLC pro forma, my.. feelings are 
very similar to my own students reaction to BTEC self 
assessment of Common Skills. I knew what these 
strengths and weaknesses were before I started the form 
and felt it was a rather mechanistic and unrewarding 
process. I felt it was easy for me to recognise a need 
to learn tabulation without filling in a form, and a 
perfectly natural mistake to use the wrong keyboard 
shortcut. 
I do feel that the deconstructive reflective 
technique used in the PLC is useful, but probably 
primarily to 'new' or young learners who are only juät 
beginning to develop the skills of self organised 
learning and the critical examination of motives and 
outcomes which goes with it. 
I believe that reflective activity is central to 
the learning process but that there are many. ways of 
achieving this, from essays and 'deconstructions'. to 
conversation, Tarot and dreaming. The skill of becoming 
a self organised learner is in sublimating, or 
rendering sub-conscious the process of reflection, 
allowing the, right hemisphere or 'intuitive' mind to 
manipulate and sort the 'data' in nebulous"form. 
The initial constraint of rational or left side 
data manipulation is'that the data. be 'separated' or 
quantified before it can be manipulated. This works 
well for mathematical formulae but when -complex 
networks of inter-related feelings are . involved"it 
ceases-to function meaningfully. 
Personally, when I am really enjoying myself, at 
work or at play, I become so completely absorbed-in the 
present "that. there is no inclination to concern myself 
about the past or future. When there is stress and 
worry we are continually asking ourselves ', What went 
wrong"? `How will things turn out'? 
In current educational fashion processes of 
reflection have become tied up with processes of 
assessment which are not always in the learners 
interest. 
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DEVELOPMENT OF COURSE'RETURNING TO LEARNING' USING I. T. 
This course idea came about in response to a 
request from Lucas Duralith in. Roach for a course 
introducing adult learners onto educational courses. I 
had been running a course Ln. "Bodmi-n. -called 'Link into 
Training' for a couple of., terms and, --had-discovered. a 
need for this course in some friends who had already 
been involved in adult education"and- wanted to -return 
to college but couldn't identify . -their -needs. 
Using a 'UNIVERSAL DESIGN TEMPLATE' I -took the 
list of objectives I had. decided on according to need 
and ordered them into coherent places on a process map. 
The actual work of this was done on a huge piece 
of paper where I could list down: 
'Learner outcomes', description of activity, 
resources needed, time. of activity, 
teaching objectives and development (to 
a resource based learning package which became. my 
version of 'Returning to Learning. ) 
I then put this together using Deluxe Paint and 
Textcraft Plus on the Amiga. 
All in all it was an exceptionally useful exercise 
in rational breakdown of objectives and available 
resources. 
The computer wasn't a lot of use in the actual 
putting together of the elements as .I. , felt-. I" needed to 
be.. able to see all of them together on a page- so that I 
could 'feel' the individual elements-into-place, there 
wasn't physically enough room on. the-screen to do this. 
As an aid to clarity of-presentation-and-hence. thought 
the computer was useful in that"I. could print out lists 
of objectives & resources, cut. them out and manipulate 
them. Pencil worked just as : well though. - I enclose this 
worksheet for reference. - 
This is. not a student. - centred course. It is a 
response. to a perceived client group. -, On asking .. for 
some kind of feedback from the-Open-Learning Centre in. 
St. Austell I was told it was likely, to be a small 
client group for several reasons. Evaluation from 
colleagues. affirmed this. There was also a problem in 
that creating it at home (before the age of St. Austell 
laptops) I was limited to dot matrix printout which 
made the package hard to read. 
Feedback that the OPTIONS PLANNERS were initially 
confusing were bourne out by several users. The two 
friends I had in mind did actually complete it and 
found it interesting and valuable. - They also found ,a Returning to Learning Package which-was certainly more 
sophisticated in terms of presentation in their local 
education centre. 
Again I found the development of this project 
rewarding in terms of finding out what it physically 
took to put it together. Re-ordering. the elements and 
the differences this made in terms. of-a learning syntax 
interested me, and also my role as a gatekeeper in 
deciding what information or stimulus the client group 
needed to 'get it together'. .. In. some respect the 
process of this package is an 'action plan', a format by which the perceived client can identify and 
prioritise actions concerning education. 
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Diana Murtagh 
Lucas Duralith 
Roach. 
Simon Mitchell 
CTII 
ACE Office 
Mid -Cornwall College 
Sedgemoor 
St. Austell 
Dear Diana, 
Here are the provisional activities for your course which I have called 'Returning to Learning. 
1. Firstly we will look at some basic assumptions concerned with work, education and community. 
The point of this is to create a group where everyone has an equal say and to put the work which 
follows into a context in society. This exercise takes the form of a card based discussion. I enclose a copy 
of the cards. 
2. After a short break for a cuppa, in which the conversation usually continues on the above issues we 
will look at'What is the point in learning'? 'Why self improve'? 
I estimate this will take about 2 hours and will constitute the first session. 
For some home based study between the sessions there is a short 'quiz' on'How organised are you'? 
3. Session 2 starts with a look at basic self organising systems. We will then have a look at what types of 
education are available, ie where, and then the 'what', what subjects there are. 
Again a short break for tea is advisable, especially after a days work as concentration can lag. 
4. What is needed then is to link the students personal shortfall in skills to a course which will improve 
them in the context of 'work'. In order to do this I will have to take information from a profile the 
students complete before the course. The outcome of this is that they should decide on a 'next step' 
regarding education, whether that is further exploration of possibilities or signing up for an available 
course. 
Please let me know if you have any additions, ideas or needs I have not covered. 
I would also be grateful if you could send me some background information on your company as this 
helps me put the course into context. 
Yours sincerely 
Simon Mitchell. Tutor. 
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